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ARE WE THERE YET? PROGRESS TOWARD 
GENDER-NEUTRAL LEGAL EDUCATION 
Lauren A. Graber* 
Abstract: Although men and women enter law school at the same rate 
with similar credentials, studies demonstrate that men consistently out-
perform women in law school. This Article examines whether the per-
formance gap present at other top law schools exists between men and 
women at Boston College Law School (BC Law). Analysis of admissions 
data, performance statistics, and results from a 2010 survey tend to dem-
onstrate that women at BC Law defy traditional statistics, performing just 
as well as their male counterparts, if not better. This Article posits that BC 
Law’s promotion of a collegial and collaborative learning environment 
may be linked to the narrowed gap in gender experience. Though 
women are well served by BC Law, it is not perfect. This Article proposes 
changes that can be implemented by BC Law, and other law schools 
around the country, to level the playing field for female law students. 
Introduction 
 Justice may be blind, but the nation’s leading law schools have 
proven to be anything but gender-blind. Despite the fact that women 
are entering law school at the same rate as men, and have nearly iden-
tical entry-level credentials, dozens of studies show that women consis-
tently underperform men in law school.1 
 
* Associate, Ropes & Gray LLP; J.D. magna cum laude, Boston College Law School, 
2010; B.S. summa cum laude, Ithaca College, 2006. I would like to thank Daniel Co-
quillette for his mentorship and guidance in the drafting of this Article and for his devo-
tion to improving legal education for all students; John Gordon, Rita Jones, José Ivan 
Román, Theresa Kachmar, Joseph Liu, and the student body of Boston College Law School 
for their assistance in creating and gathering the data for this Article; and Hilary Weddell, 
Sean Baird, and the staff of the Boston College Journal of Law & Social Justice for their expert 
revisions. This Article is dedicated to my parents Mark and Deborah, as well as my sister 
Emily. Thank you for your endless support and encouragement. 
1 See, e.g., Lani Guinier et al., Becoming Gentlemen: Women, Law School, and In-
stitutional Change 28 (1997) (describing a University of Pennsylvania Law School study 
that found that men and women entering law school had identical academic credentials, 
but upon graduation men were more likely to graduate in the top 10% of their class); Alli-
son L. Bowers, Women at the University of Texas School of Law: A Call for Action, 9 Tex. J. 
Women & L. 117, 121 (2000) (describing a University of Texas School of Law study that 
found that men and women enter with similar credentials but once in school men earn 
better grades than women); Adam Neufeld, Costs of an Outdated Pedagogy? Study on Gender at 
Harvard Law School, 13 Am. U. J. Gender Soc. Pol’y & L. 511, 514, 540 (2005) (describing 
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 Women have undeniably come a long way in the legal profession. 
In 1872, in Bradwell v. Illinois, the Supreme Court held that it was consti-
tutional for a state to exclude women from the practice of law.2 Justice 
Bradley’s concurrence exclaimed that it was repugnant for women to 
have careers distinct from their husbands because their proper role was 
within the “domestic sphere,” thereby forcing women to begin state-by-
state battles for admission to the legal profession.3 In 1869, Iowa was the 
first state to admit a woman to practice law, and over the next eighty-one 
years the number of admitting states slowly rose such that, in 1950, all 
states had opened their courtrooms to female lawyers.4 Women were 
admitted to federal practice with the passage of the “Lockwood Bill” in 
1879.5 One hundred years after being admitted to practice federally, 
however, women still constituted only 5% of all practicing attorneys.6 By 
1980 the profession was only 12.4% female and as late as 1995 women 
comprised only 25% of the nation’s attorneys.7 
 Although nearly inextricably linked today, the tie between the prac-
tice of law and law school attendance was much more tenuous in the 
                                                                                                                      
a Harvard Law School study that found that men, on average, had higher academic per-
formance than women). 
2 See Bradwell v. Illinois, 83 U.S. 130, 137, 139 (1872). 
3 See id. at 141 (Bradley, J., concurring). Chief Justice Ryan of the Wisconsin Supreme 
Court also made his opinion clear, stating in a similar case “[w]e cannot but think the com-
mon law wise in excluding women from the profession of the law.” In re Goodell, 39 Wis. 232. 
244 (1875). 
4 Claire G. Schwab, Note, A Shifting Gender Divide: The Impact of Gender on Education at Co-
lumbia Law School in the New Millennium, 36 Colum. J.L. & Soc. Probs. 299, 303 & n.24 
(2003). By 1875 the number of states had climbed to nine to include: Missouri (1870), 
Michigan (1871), Maine & Utah (1872), Illinois & Ohio (1873), and Wisconsin & Indiana 
(1875). Id. at 303 n.18. By 1885, eighteen states admitted women, including the following 
additional states: Minnesota (1877), California & North Carolina (1878), Kansas & Nebraska 
(1881), Connecticut & Massachusetts (1882), Pennsylvania (1883), and Washington (1885). 
Id. at 303 n.19. By 1905 thirty-seven states allowed women to practice, including: New York & 
Oregon (1886), Hawaii (1888), Montana & New Hampshire (1890), Colorado (1891), Ne-
vada & South Dakota (1893), Virginia (1894), and Idaho & New Jersey (1895). Id. at 303 
n.21. The remaining states began admitting women in the following years: West Virginia 
(1896), Florida, Oklahoma & Louisiana (1898), Wyoming (1899), Maryland (1902), Arizona 
(1903), North Dakota (1905), Alabama & Tennessee (1907), Texas (1910), Kentucky (1912), 
Mississippi & Vermont (1914), Georgia (1916), New Mexico (1917), South Carolina & Ar-
kansas (1918), Rhode Island (1920), Delaware (1923), and finally in 1950 Alaska began ad-
mitting women to the bar. Id. at 303 nn.22–24. 
5 Id. at 304. The bill was named after Belva Lockwood, who was the first woman to ar-
gue before the United States Supreme Court. See id. 
6 Id. 
7 Carole E. Goldberg-Ambrose, Issues of Special Concern to Women and Parents, in Look-
ing at Law School 105, 105 (Stephen Gillers ed., 4th ed. 1997). In 1995 there were 
207,738 female attorneys. Schwab, supra note 4, at 304. 
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late nineteenth and early twentieth centuries.8 In the early 1900s, while 
hundreds of schools continued to be all-male, and only a few were co-
educational, there was only one all-female law school.9 The first woman 
to graduate from law school, Ada A. Kepley, graduated from Union Col-
lege of Law in Chicago, Illinois in 1870.10 While western law schools be-
gan accommodating female students, eastern law schools, particularly 
the Ivy Leagues, were reluctant to admit women.11 Yale did not admit 
women until 1919, Columbia not until 1927, and Harvard waited until 
1950 to allow women to matriculate.12 
 Although women have been permitted to attend law school for 
over a century, few women exercised this right until recently. During 
the 1950s and 1960s, women constituted only 3% to 4% of law school 
classes.13 Throughout the latter half of the twentieth century, however, 
women’s matriculation at law schools increased exponentially, reaching 
20% by 1974 and nearly 43% by 1995.14 It was not until 2001 that 
women were finally admitted at approximately the same rate as men.15 
 Women attending law school in the early, male-dominated decades 
found school to be “an uncomfortable environment,” with some even 
finding it “intolerable.”16 Women were overtly harassed, alienated, and 
psychologically damaged.17 Although most instances of express sexual 
harassment have disappeared, female law students still face covert dis-
                                                                                                                      
8 See Michael L. Rustad & Thomas H. Koenig, A Hard Day’s Night: Hierarchy, History & 
Happiness in Legal Education, 58 Syracuse L. Rev. 261, 268–70 (2008). The first woman 
admitted to practice law in Iowa never attended law school, but rather conducted a period 
of self-tutorial and apprenticeship. Schwab, supra note 4, at 303. 
9 See Ronald Chester, Women Lawyers in the Urban Bar: An Oral History, 18 New Eng. L. 
Rev. 521, 524 (1983) (describing the Portia Law School in 1908 as “the only law school in 
the world organized exclusively for women”). 
10 Schwab, supra note 4, at 308. 
11 Id. at 308–09. 
12 Id. at 309. 
13 Id. 
14 Goldberg-Ambrose, supra note 7, at 107; Schwab, supra note 4, at 309. 
15 Sari Bashi & Maryana Iskander, Why Legal Education Is Failing Women, 18 Yale J.L. & 
Feminism 389, 391 (2006); see Goldberg-Ambrose, supra note 7, at 107. This statistic repre-
sents an average since schools like Boston College Law School continue to be around 49% 
women while schools like Northeastern University School of Law have up to 60% women. 
Law Sch. Admission Council & Am. Bar Ass’n Section of Legal Educ. and Admis-
sions to the Bar, Official Guide to ABA-Approved Law Schools: 2012 Edition 128, 
528 (2011). 
16 Todd F. Simon, Boston College Law School After Fifty Years: An Informal 
History, 1929–1979, at 19 (1980). 
17 Guinier et al., supra note 1, at 48, 58–59; see Simon, supra note 16, at 19. 
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crimination, systematic disadvantages, and even “hostile learning envi-
ronment[s].”18 
 Boston College Law School (BC Law) did not admit women until 
1940.19 This was relatively late as compared with other top law schools, 
and was only ten years before Harvard.20 Initially, BC Law struggled 
with the decision to admit women for several reasons: Jesuit education 
was overwhelmingly male-dominated; the undergraduate college re-
mained male-only; and many felt that women belonged at “their own 
school,” the Portia Law School in Boston.21 In the first few years of co-
education at BC Law, women’s presence remained extremely low.22 Of 
the ten women admitted in 1941, only one graduated, and the number 
of women students rarely rose above six during the following twenty 
years.23 
 Early studies conducted at Yale, Stanford, and Berkeley law schools 
in the 1980s focused on women’s subjective experience at law school.24 
                                                                                                                      
18 Guinier et al., supra note 1, at 57; see Simon, supra note 16, at 19. 
19 Simon, supra note 16, at 19. 
20 See id.; Neufeld, supra note 1, at 521; see, e.g., Whitney S. Bagnall, A Brief History of 
Women at CLS: Part 1, Columbia Law Sch., http://www.law.columbia.edu/law_school/ 
communications/reports/Fall2002/brief (last visited Jan. 2, 2013) (noting that Columbia 
Law School started admitting women in 1927); Outstanding Women in Missouri History: Phoebe 
Couzins, Mo. Women’s Council, http://www.womenscouncil.org/cd_web/Cousins.html (last 
visited Jan. 2, 2013) (noting that Washington University School of Law, believed to be one of 
the first schools to admit women, accepted Phoebe W. Couzins in 1869); New York University 
Woman’s Law Class Records 1888–1923, 1941, N.Y.U. Archives (2003), http://dlib.nyu.edu/ 
findingaids/html/archives/womanslaw.html (noting that New York University Law School 
started admitting women in 1890). 
21 Simon, supra note 16, at 19. The Portia Law School was the sister school of Suffolk Law 
School. See Chester, supra note 9, at 524. Interestingly, the decision to admit women to BC 
Law closely tracked Portia Law School’s decision to admit men in 1939. See 1908–1942: A 
Women’s Law School, New Eng. L. Bos. (2008), http://www.nesl.edu/HistoryProject/1908/ 
1939.html. Although the record cannot confirm the result, it may not be unreasonable to 
infer that BC Law experienced pressure to admit women once women no longer had “their 
own school.” See Simon, supra note 16, at 19; 1908–1942: A Women’s Law School, supra. The 
Portia Law School changed its name in 1969 to the New England School of Law. 1969–1987: 
Growth and Transformation, New Eng. L. Bos. (2008), http://www.nesl.edu/HistoryProject/ 
1969/. 
22 Simon, supra note 16, at 19. 
23 Id. 
24 See generally Suzanne Homer & Lois Schwartz, Admitted but Not Accepted: Outsiders Take 
an Inside Look at Law School, 5 Berkeley Women’s L.J. 1 (1990) (including open-ended 
question on student experiences at Boalt Hall School of Law, University of California, 
Berkeley study); Janet Taber et al., Gender, Legal Education, and the Legal Profession: An Em-
pirical Study of Stanford Law Students and Graduates, 40 Stan. L. Rev. 1209 (1988) (including 
questions on student experiences in Stanford Law School study); Catherine Weiss & Louise 
Melling, The Legal Education of Twenty Women, 40 Stan. L. Rev. 1299 (1988) (including a 
series of open-ended questions on student experiences in Yale Law School study). 
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Based on self-report surveys and focus groups, these studies found that 
women generally had negative experiences in law school.25 Women suf-
fered higher levels of stress and frequently reported feeling alienated 
or estranged.26 
 Other studies collected quantitative data and demonstrated sig-
nificant performance gaps between the genders.27 The gender differ-
ences were found to be largest when measuring some of the most im-
portant law school credentials: journal membership and grades.28 
These performance measures determine summer and post-graduate 
jobs, clerkships, and by extension, student confidence and overall men-
tal health.29 
 Over the past three decades, these studies have amassed such con-
sistent evidence of a gendered experience at law school that some aca-
demics are left wondering, “how many more studies do we need?”30 
Concededly, there are few who continue to doubt that women are dis-
advantaged in their pursuit of legal education. It remains unclear, how-
ever, how these disadvantages manifest in non-elite law schools, what 
the underlying causes of the disparate experiences are, and what ac-
tions schools can take to remedy the situation. 
 This study was designed to attempt to address these remaining is-
sues. It was hypothesized that BC Law (a top, but not elite, school) 
would demonstrate a narrowed or nonexistent performance gap be-
tween men and women because of the overwhelmingly collegial nature 
of the school. As will be expounded upon below, one of the main rea-
                                                                                                                      
25 See Homer & Schwartz, supra note 24, at 2 (noting female Berkeley students in the 
study felt like “outsider[s] in a world created by and for the white male insider establish-
ment”); Taber et al., supra note 24, at 1255 (noting female Stanford Law School students in 
the study “face[d] certain obstacles to experiencing their legal training and careers as 
positively as do men”); Weiss & Melling, supra note 24, at 1300 (noting female Yale Law 
School students in the study “were alienated because [they] were women and therefore 
outsiders”). 
26 See Taber et al., supra note 24, at 1251–53; Weiss & Melling, supra note 24, at 1299–
1300. 
27 See Guinier et al., supra note 1, at 27–28; Bowers, supra note 1, at 121; Neufeld, su-
pra note 1, at 512, 514. 
28 See Guinier et al., supra note 1, at 41; Bowers, supra note 1, at 142, 148, 161–62; 
Neufeld, supra note 1, at 540, 554. 
29 See Bowers, supra note 1, at 161. Studies also show that there is a gender gap in the 
rate of passing the bar exam. See, e.g., Cecil J. Hunt II, Guests in Another’s House: An Analysis 
of Racially Disparate Bar Performance, 23 Fla. St. U. L. Rev. 721, 729 (1996). Hunt states that 
law school experience is one of several factors that can affect bar passage rates. Id. at 770–
71. 
30 Morrison Torrey, Yet Another Gender Study? A Critique of the Harvard Study and a Pro-
posal for Change, 13 Wm. & Mary J. Women & L. 795, 796–97 (2007). 
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sons suggested for women’s underperformance is that the competitive 
nature of law school was created by, and remains tailored to, the male 
personality.31 In contrast, BC Law is known primarily for its positive and 
collaborative academic culture.32 With a softer Socratic Method, coop-
erative student body, and caring faculty, BC Law has been dubbed the 
“Disneyland of Law Schools.”33 The goal of this study was to determine 
if the collegial, as opposed to competitive, nature of BC Law has con-
tributed to increased gender parity.34 
 Part I begins by briefly examining social gender differences be-
tween men and women. Part II provides basic information about BC 
Law, including the gender make-up of the student body and faculty. Part 
III explores gender differences on performance statistics at BC Law, 
namely grade point average (GPA), graduation honors, and participa-
tion on academic journals. Part IV analyzes the results from a school-
wide survey addressing the personal characteristics of BC Law students, 
student satisfaction, student behaviors, and student experiences. Finally, 
Part V concludes with several recommendations for improving gender 
neutrality at BC Law and law schools around the country. 
I. Gender Differences 
 Scholars actively debate the nature, extent, and causes of the gen-
der differences in law school performance, and this study does not 
purport to provide a comprehensive review of all perspectives.35 Most 
sociologists agree that there are natural and fundamental differences 
between men and women.36 Women tend to be more relationship-
oriented while men tend to be more rights-oriented.37 A relationship-
orientated person recognizes the importance of social relationships, 
leans toward being agreeable and nonassertive, and expresses care, 
                                                                                                                      
31 See Guinier et al., supra note 1, at 28–29. 
32 See The Princeton Review, The Best 172 Law Schools: 2011 Edition 72–73 (Sea-
mus Mullarkey & Laura Braswell eds., 2011). 
33 Id. at 73. 
34 In 2000, Neumann called on other schools to perform statistical analyses of their 
students to help understand the effect of differing pedagogical environments on women’s 
performance and confidence. Richard K. Neumann Jr., Women in Legal Education: What the 
Statistics Show, 50 J. Legal Educ. 313, 322 (2000). 
35 Taber et al., supra note 24, at 1212. 
36 See E.R. Robert & M.F. Winter, Sex-Role and Success in Law School, 29 J. Legal Educ. 
449, 449 (1978). 
37 Joan M. Krauskopf, Touching the Elephant: Perceptions of Gender Issues in Nine Law Schools, 
44 J. Legal. Educ. 311, 316 (1994). 
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nurturance, and sensitivity.38 In contrast, a rights-oriented person tends 
to be aggressive, assertive, competitive, confrontational, and control-
ling.39 This person detaches emotion and operates on logic and reason-
ing to establish and protect his or her “rights.”40 
  Socialization also plays a major role in the differences between 
men and women.41 Many women have been raised with norms of the 
woman homemaker and the male breadwinner.42 This undoubtedly af-
fects women as they enter a male-dominated profession like law.43 As will 
be discussed in this Article, law school perpetuates and exacerbates 
these socialized differences. 
II. Boston College Law School: Gender Composition  
and Admissions 
 This study utilizes both quantitative and qualitative measures of 
student experience and performance.44 The findings herein do not 
claim to be representative of women’s experiences at any other law 
school, nor do they claim to predict the future of BC Law. Instead, they 
represent a snapshot of a number of years. These results should be in-
terpreted with the understanding that data can vary from year to year. 
A. Gender Composition of BC Law Students & Faculty 
 Between 2005 and 2012, BC Law’s gender composition has fluctu-
ated, with women making up as much as 53.98% and as little as 41.54% 
of the graduating class.45 
                                                                                                                      
38 Id. 
39 Id. 
40 Id. 
41 See Robert & Winter, supra note 36, at 449. 
42 Krauskopf, supra note 37, at 317. 
43 Id. 
44 Unless otherwise stated, the statistics and data represented throughout this Article 
were compiled utilizing a student survey. The student survey may be found in Appendix 
1(or on line http://lawdigitalcommons.bc.edu/jlsj/vol33/iss1/3/) and the data may be 
found in Appendix 2. 
45 See Admissions Office, Bos. Coll. Law Sch., The J.D. Classes of 2005–2012 (on 
file with author); infra Appendix 2, Table 1. Studies have found that having a high per-
centage of women in a law school class does not correlate to women’s performance at the 
school. See Bowers, supra note 1, at 160. 
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 BC Law’s faculty consists primarily of white males.46 Though the 
exact number of male or female professors fluctuates from year to year, 
this general trend has persisted over the past decade and mirrors the 
overall trend in legal education.47 As of the time of publication, there 
were thirty-two male full-time faculty members at BC Law and eighteen 
females.48 Of these full-time academicians, thirty men, as opposed to 
only ten women, are in tenure-track positions.49 BC Law also employs 
many practitioners to serve as adjunct professors.50 In 2012, the adjunct 
faculty consisted of fifty males and twenty females.51 
B. Admissions 
 Men and women come into BC Law with equally impressive cre-
dentials. The BC Law Admissions Office analyzed admissions data from 
the graduating classes of 2005 through 2012 and determined that, if 
the genders differ at all, men tend to have slightly higher LSAT scores 
while women have slightly higher undergraduate GPAs.52 This same 
trend is noted in almost all other studies analyzing admissions statistics 
of law students.53 
  In five of the past eight years, the median GPA for women was 
0.01 to 0.12 points higher than that for men.54 In the remaining three 
                                                                                                                      
46 Associate Dean of Faculty, Bos. Coll. Law Sch., BC Law Faculty (on file with au-
thor); see Deans and Faculty Pages, Bos. C.L. Sch., http://www.bc.edu/schools/law/fac-staff/ 
deans-faculty/ (last updated Sept. 7, 2012) (providing links to Deans and Faculty webpages). 
Visiting professors were not counted because their tenure at the school is inherently tempo-
rary. 
47 See Richard K. Neumann, Jr., Women in Legal Education: A Statistical Update, 73 UMKC 
L. Rev. 419, 442 (2004). 
48 Associate Dean of Faculty, supra note 46; see Deans and Faculty Pages, supra note 46. 
49 Associate Dean of Faculty, supra note 46; see Deans and Faculty Pages, supra note 
46. “It is well documented . . . that women are over-represented in non-tenure eligible legal 
writing and clinical positions . . . .” Minna J. Kotkin, Of Authorship and Audacity: An Empiri-
cal Study of Gender Disparity and Privilege in the “Top Ten” Law Reviews, 31 Women’s Rts. L. 
Rep. 385, 413 (2010) (footnote omitted). 
50 Associate Dean of Faculty, supra note 46; see Adjunct Faculty, Bos. C.L. Sch., 
http://www.bc.edu/schools/law/fac-staff/adj-visitors/ (last updated Oct. 10, 2012) (provid-
ing short biographies of Boston College Law School Adjunct Faculty). 
51 Associate Dean of Faculty, supra note 46; see Adjunct Faculty, supra note 50. 
52 Admissions Office, supra note 45. 
53 See Linda F. Wightman, Women in Legal Education: A Comparison of the Law 
School Performance and Law School Experiences of Women and Men 11, 14–16 
(1996); Bowers, supra note 1, at 133; Lani Guinier et al., Becoming Gentlemen: Women’s Ex-
periences at One Ivy League Law School, 143 U. Pa. L. Rev. 1, 21–22 (1994); see also Neumann, 
supra note 34, at 320 (reporting that the gender gaps in LSAT scores are about equal to 
the gaps found in the GRE’s analytical section). 
54 Admissions Office, supra note 45. 
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years, the median GPA was skewed toward the men by 0.01 to 0.02 
points.55 In three of the past eight years, the median LSAT for men was 
stronger by 0.5 to 1 points.56 In the remaining five years, the median 
LSAT score was the same for men and women.57 Such slight gender 
differences demonstrate that men and women enter BC Law on nearly 
equal footing. 
 Most men and women at BC Law report taking two or less years off 
before coming to law school.58 Women were more likely to come to law 
school soon after graduating college, while more men reported taking 
three or more years off.59 
 BC Law men and women displayed traditional, even stereotypical, 
trends in undergraduate majors. Women were more likely to be social 
sciences or humanities majors while men were more likely to be eco-
nomics/finance or quantitative studies majors.60 Men and women re-
ported similar rates of biological science, physical science, and art ma-
jors.61 
III. Performance Statistics 
 Previous studies have found that women consistently underper-
form men on traditional metrics of success, including grades and jour-
nals.62 In general, women at BC Law defy these results, performing just 
as well as their male counterparts, if not better. 
                                                                                                                      
55 Id. 
56 Id. 
57 Id. 
58 BC Law Student Survey 2010 (on file with author). 
59 Id. Approximately 31.2% of men and 35% of women reported coming straight to 
law school. 31.2% of men and 36.7% of women reported taking one to two years off before 
law school. 26.8% of men, as compared with 19.8% of women took three to five years off. 
10.8% of men and 8.5% of women reported taking five or more years off before coming to 
law school. Id. 
60 Id. These data took “double majors” into consideration, allowing respondents to se-
lect two majors and thus percentages within genders will add up to over 100%. 65% per-
cent of women and only 48.4% of men were social science majors (political science, inter-
national relations, sociology, anthropology, psychology). Almost 43% of women and 37% 
of men reported being humanities majors (languages, history, English, women’s studies, 
ethnic studies, philosophy). 17% of men were economics or finance majors as compared 
to only 7.3% of women. Id. 
61 Id. Roughly 11% percent of men and 9.6% of women were biological or physical sci-
ences majors (chemistry, biology, physics, engineering); 3.1% of men and 2.8% of women 
were arts majors. Id. 
62 See Guinier et al., supra note 1, at 41; Bowers, supra note 1, at 142, 148; Neufeld, 
supra note 1, at 540, 554. 
54 Boston College Journal of Law & Social Justice [Vol. 33:45 
A. Average GPA After the First Year 
 Based on two different sets of data, it is clear that there is no mean-
ingful difference between men and women in their average GPA after 
the first year of law school at BC Law.63 According to self-reports from 
members of the classes of 2010–2012, the average first-year GPA for 
men was 3.324 and for women was 3.319.64 Based on first-year GPAs 
pulled for all students who chose to participate in the writing competi-
tion from 2008–2012, the average first-year GPA for men was 3.340 and 
3.315 for women.65 In four of these five years, the difference in GPA 
was not statistically significant, and in one year, men’s GPA was signifi-
cantly higher than women’s.66 
 These results are noteworthy in light of the significant underper-
formance of first-year women at other top law schools.67 Studies by the 
Law School Admissions Council (LSAC) and University of Pennsylvania 
report that women earned lower first-year grades than men.68 A Uni-
versity of Texas study found that first-year men received significantly 
                                                                                                                      
63 Although BC Law’s Academic Services Office was unable to provide a breakdown of 
grades after first year, I was able to obtain this data from two different, though both imper-
fect, sources: self-reports from the graduating classes of 2010, 2011, and 2012; and first-
year GPAs from those students who chose to participate in the writing competition in 
2008–2012. Though each of these sources suffers its own flaws in accuracy and representa-
tiveness, it is hoped that the aggregation of the two will provide insight nonetheless. 
64 BC Law Student Survey, supra note 58. All students were asked to review their 
transcript and report their GPAs for the fall and spring semesters of their first year at BC 
Law. Students have easy access to their transcripts through an online account and there-
fore students did not have to rely on memory to produce this information. It should be 
noted that all results of this survey are based on students enrolled as of April 2010 and 
therefore could be subject to a slight sample bias. Students who transferred (and likely had 
high first-year grades) or dropped out (possibly due to low first-year grades) after their first 
year could not be counted. 
65 Law Review Publications, Bos. Coll. Law Sch., Writing Competition Partici-
pants from 2008–2012 (on file with author). Each year, around 65–75% of the first-year 
class elects to participate in the writing competition in hopes of securing a place on one of 
the five law reviews or journals. Id. First-year GPA is the most significant factor in the writ-
ing competition. It should be noted that, like the self-reports, this data is subject to poten-
tial sample bias because students with low GPAs may choose to forego the writing competi-
tion. That said, given the nearly equal performance of the majority of the class, it would be 
surprising if there was any great gender disparity in the lower 25–35% of the class. 
66 See id.; infra Appendix 2, Table 2. In 2010, based on the data pulled from the writing 
competition, women had an average GPA of 3.28 while men had an average GPA of 3.38. 
Law Review Publications, supra note 65; infra Appendix 2, Table 2. Please note that all 
statistically significant data have p<0.05. 
67 See Wightman, supra note 53, at 14, 18–19; Bowers, supra note 1, at 135; Guinier et 
al., supra note 53, at 23–24; Neufeld, supra note 1, at 540. 
68 Wightman, supra note 53, at 14, 18–20; Guinier et al., supra note 53, at 24 (finding 
that first year men are 1.6 times more likely than women to be in the top 50th percentile). 
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higher GPAs in eight of thirteen years.69 Harvard also found that men 
were more likely to earn A- or better grades whereas women were more 
likely to earn B or B+ grades.70 
 A large gender gap after the first year of law school is, in some 
ways, more concerning than a gender gap upon graduation. Perform-
ance during the first year of law school is viewed as the most critical of 
the three years because awards and jobs frequently rely on first-year 
grades.71 BC Law’s gender-neutral performance contrasted with the 
underperformance of women in the competitive environment of other 
top law schools may suggest that the collaborative learning environ-
ment places BC Law women in a relatively better position than women 
at other law schools.72 
B. Average GPA at Graduation 
 The underperformance of women at other law schools during the 
first year is paralleled by GPAs at graduation.73 BC Law, however, shows 
a much brighter pattern.74 In five of the past eight years, female stu-
dents actually had higher average GPAs than their male classmates.75 
That said, men and women tend to have substantially similar GPAs: in 
only two of the past eight years (2005 and 2010) was the difference in 
average GPA statistically significant, and even then, the difference was 
only 0.06–0.07, making it nearly negligible for practical purposes.76 
                                                                                                                      
69 Bowers, supra note 1, at 135. 
70 Neufeld, supra note 1, at 540. Additionally, the Harvard study found that 31% of 
men’s grades were A- or better compared with 25% of women’s grades. Id. 
71 See Bowers, supra note 1, at 138. 
72 Compare supra notes 63–71 and accompanying text, with infra notes 73–76 and ac-
companying text. 
73 See Bowers, supra note 1, at 136 (finding that men had significantly higher GPAs in 
six out of the eleven years studied). 
74 See Academic Services, Bos. Coll. Law Sch., J.D. Program Grades upon 
Graduation from 2005–2012 (on file with author); infra Appendix 2, Table 3. 
75 Academic Services, supra note 74; infra Appendix 2, Table 3. 
76 See Academic Services, supra note 74; infra Appendix 2, Table 3. In 2005, the 
women’s GPA was lower by 0.07, and in 2010, the men’s GPA was lower by 0.06; in the 
other six years, men’s and women’s average GPA were within 0.007–0.05 of each other. 
Academic Services, supra note 74; infra Appendix 2, Table 3. 
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C. Graduation Honors 
 Traditional Latin honors are bestowed upon the highest perform-
ing students at graduation.77 BC Law follows typical course in awarding 
summa cum laude honors to the top 2%, magna cum laude to the top 
10%, and cum laude to the top 33.33% of each graduating class.78 
There is no marked difference in the representation of males and fe-
males in these top honors over the past eight years.79 Men and women 
each had a higher representation of summa cum laude graduates in 
four of the last eight years.80 In four of the past eight years more women 
graduated magna cum laude, while men had higher rates of magna cum 
laude graduation in three years, and in one year, an equal number of 
men and women graduated magna cum laude.81 Men earned a higher 
rate of cum laude honors in four of the past eight years, women gradu-
ated cum laude more frequently than men in two of the past eight years, 
and finally, men and women graduated cum laude at the same rate for 
two of the past eight years.82 
 Again, BC Law’s results are remarkable when considering the wide 
differences found at other schools. The University of Pennsylvania Law 
School found that men were nearly twice as likely as women to graduate 
magna cum laude.83 Harvard found that women were less likely to 
graduate magna cum laude and more likely to graduate with no honors 
at all.84 
 Another way to look at the data is to compare men’s and women’s 
representation ratios for the cum laude and magna cum laude honors. 
Representation ratios are calculated by dividing the percent of repre-
sentation on the metric by the percent in the population.85 
 In a gender-neutral world, men and women would have represen-
tation ratios of 1.0. When a representation ratio is above 1.0, that gen-
der is overrepresented as compared to the population. At BC Law, 
                                                                                                                      
77 See Bos. Coll. Law Sch., Academic Policies & Procedure 2012–2013, at 9 (2012), 
available at http://www.bc.edu/content/dam/files/schools/law/pdf/academics/academic_ 
policies_procedures2012-13.pdf. 
78 Id. 
79 See Academic Services, supra note 74; infra Appendix 2, Table 4. 
80 Academic Services, supra note 74; infra Appendix 2, Table 4. 
81 Academic Services, supra note 74; infra Appendix 2, Table 4. 
82 Academic Services, supra note 74; infra Appendix 2, Table 4. 
83 Guinier et al., supra note 1, at 39. 
84 Neufeld, supra note 1, at 540. 
85 For example, in 2005 men accounted for 61.9% of magna cum laude recipients and 
48.3% of the overall class, providing a representation ration of 1.28. Academic Services, 
supra note 74; infra Appendix 2, Table 5. 
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women’s representation ratios for magna cum laude range from 0.80–
1.52 and from 0.56–1.34 for cum laude.86 
 When viewed in the aggregate, this data on grades and graduation 
honors indicates that gender does not play a predictable or substantial 
role in the academic achievement of BC Law students.87 
D. Academic Journals 
 Membership on a journal or law review is a significant academic 
achievement. BC Law has five student-run academic journals.88 Mem-
bers are selected after completion of the first year of law school using a 
combination of grades, a written memo, a citation exercise, and a per-
sonal statement.89 Throughout the years, the weight of the writing 
competition components has varied, but first-year grades have always 
been given the most weight. 
1. General Membership 
 An analysis of the law reviews at the top fifteen law schools revealed 
that women remain underrepresented in general memberships.90 The 
University of Texas found that in twelve years, “females were never on 
Law Review at a greater rate or a rate equal to their representation in 
the class.”91 The average representation ratio at Texas was 0.71.92 The 
University of Pennsylvania study found that over a four-year period in 
                                                                                                                      
86 Academic Services, supra note 74; infra Appendix 2, Table 5. Representation ratios 
were not calculated for summa cum laude because the sample is inherently small. 
87 Unfortunately, because of the anonymity of the data, tracking student performance 
over their three years of legal education was impossible. This would be an interesting task 
for future research. 
88 Law Review Publications, Bos. C.L. Sch., http://www.bc.edu/schools/law/lawreviews/ 
(last updated Oct. 9, 2012). These include Boston College Law Review, Boston College Journal of 
Law & Social Justice (formerly Boston College Third World Law Journal ), Boston College Environ-
mental Affairs Law Review, Boston College International & Comparative Law Review and the Uni-
form Commercial Code Reporter-Digest. Id. 
89 See Writing Competition, Bos. C.L. Sch., http://www.bc.edu/content/bc/schools/law/ 
lawreviews/writing.html (last updated July 19, 2012). Currently, 15 students (5 from each of 3 
sections) gain membership to the journal of their choice based solely on first-year grades. Id. 
Additionally, the 5 students who obtain the highest score on the written brief portion of the 
writing competition may select the journal of their choice. Id. The remaining seats on the 
journals are filled by a composite score consisting of 50% grades, 25% written brief, 15% 
Bluebook citation exercise, and 10% personal statement. See id. 
90 Nancy Leong, A Noteworthy Absence, 59 J. Legal Educ. 279, 279, 288 (2009). Leong 
also found that female law students at top law schools were significantly underrepresented 
in authoring student notes chosen for publication (36% of published notes). Id. at 280. 
91 Bowers, supra note 1, at 148. 
92 Id. 
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the early 1990s, women had a representation ratio of 0.70, comprising 
only 30% of law review membership despite making up 43% of the 
class.93 
 Over the past seven years at BC Law, women have outnumbered 
men on journals in only two years (2005–06 and 2010–11).94 The aver-
age BC Law representation rate for females, however, was 0.95, indicat-
ing that women are placing onto journals at approximately the same 
rate as they appear in a given class.95 The representation ratio fluctu-
ated as low as 0.82 in 2009–10 and as high as 1.08 in 2006–07.96 The 
disparity in women’s absolute numbers on journals, as compared to 
men, is therefore partially attributable to a corresponding divide in the 
number of female students overall. 
2. Executive Board Membership 
 Each BC Law journal is led by an executive board, which typically 
consists of an Editor-in-Chief and two to six other executive officers.97 
These executive board positions are the most coveted, contested, and 
prestigious. Executive board members have a great deal of responsibil-
ity but also gain skills and experiences that are highly valued by em-
ployers. Because these distinguished seats are filled via election, the 
ultimate gender balance among executive board members can provide 
insight into the views and sentiments of the student body. 
 The general underrepresentation of women on executive boards 
at most schools has been entrenched for decades.98 In the 1980s and 
1990s, women had representation ratios of approximately 0.86 and ac-
                                                                                                                      
93 Guinier et al., supra note 53, at 29. 
94 See infra Appendix 2, Tables 6(a) & 6(b). Gender composition was determined by 
analyzing the mastheads for all five academic journals at BC Law over the past seven years. 
Gender coding was based on the first name of the journal member. For gender-ambiguous 
names, gender was determined by internet searches for the individuals. These figures rep-
resent third-year, or editorial board, members. All third-year journal members must serve 
on the editorial board in various elected positions, editing writing and selecting work for 
publication. 
95 See Law Review Publications, supra note 65. The average representation ratio for 
women on the Boston College Law Review was 0.93 over the past seven years. Id. 
96 Id. 
97 See, e.g., Boston College Journal of Law & Social Justice Masthead 2011–2012, Bos. C.L. 
Sch., http://www.bc.edu/content/dam/files/schools/law/lawreviews/journals/bctwj/32_1 
/masthead.pdf (last visited Jan. 3, 2013); Boston College Law Review Masthead 2011–2012, Bos. 
C.L. Sch., http://www.bc.edu/content/dam/files/schools/law/bclawreview/pdf/53_1/mast 
head.pdf (last visited Jan. 3, 2013). 
98 Bowers, supra note 1, at 157 (citing Mark R. Brown, Gender Discrimination in the Su-
preme Court’s Clerkship Selection Process, 75 Or. L. Rev. 359, 369, 371–72 (1996)). 
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counted for only 25% to 38% of the editors-in-chief.99 Recently, some 
schools have demonstrated increased gender parity. Harvard, for ex-
ample, noted that women comprised 56% of the executive board posi-
tions over the years 1997–2003.100 
 At BC Law, men outnumbered women on executive boards in four 
of the past seven years, and in one year, the genders were equally repre-
sented.101 During the same period, however, women comprised ap-
proximately 45% of all executive board positions.102 The average repre-
sentation ratio of women on executive boards to women in the class-at-
large was 0.96, indicating that women are being elected to these pres-
tigious positions at approximately the same rate as they appear in the 
class.103 Even more impressive are the representation ratios of women 
on executive boards compared to women in the general body of the 
journals. Though ratios ranged from 0.67 to 1.32, the ratios for women 
were above 1.0 in five of the past seven years and averaged 1.01.104 
Since only general body members are eligible to become executive 
board members, it is encouraging to see that women are being selected 
at a rate equal to, if not slightly higher than, the rate that they are 
found in the pool of eligible journal members. 
 Still, within these generally encouraging statistics are some that are 
disconcerting. Of the last thirty-five editors-in-chief, only fourteen 
(40%) were females.105 In the 2008–2009 academic year, none of the 
five journals had a female editor-in-chief, and in only three of the past 
seven years was a women elected editor-in-chief of the Boston College Law 
Review.106 Additionally, the Boston College Law Review has a significantly 
lower executive board-to-general body representation ratio of 0.74.107 
The Boston College Law Review is the flagship journal at BC Law and has 
more members than any of the other journals. While women are 
achieving general membership on the Boston College Law Review at rates 
                                                                                                                      
99 Id. The University of Texas found the representation ratio for women on the board 
to be 0.77. Id. 
100 Neufeld, supra note 1, at 554. 
101 See Law Review Publications, supra note 65; infra Appendix 2, Tables 6(a) & 6(b). 
With the goal of determining the rate at which women are elected to the most prestigious 
positions on the editorial board, this study relies on the journals’ own identification of 
which editorial positions comprise the executive or managerial board. 
102 See Law Review Publications, supra note 65; infra Appendix 2, Tables 6(a) & 6(b). 
103 Law Review Publications, supra note 65. The representation ratios ranged from 
0.69 to 1.12. Id. 
104 Id. 
105 Id. 
106 Id. 
107 Id. 
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nearly equal to their representation in the student population, they are 
being under-elected to prestigious positions.108 Considering that the 
executive board members of the Boston College Law Review typically have 
their pick of elite post-graduate clerkships, firms, and agencies, it is 
problematic that women continue to be underrepresented. 
3. Writing Competition 
 As mentioned, the first-year writing competition consists of a writ-
ten memo, a citation exercise, and a personal statement.109 This means 
that there are three potential factors, in addition to grades that impact 
membership on journals.110 
a. Participation in the Writing Competition 
 Where women underrepresent on journals, some researchers have 
attempted to explain the discrepancy by claiming that women have low 
participation rates in the writing competition.111 Studies, including this 
one, however, have found that women compete for law review positions 
at the same rate as men, and often at rates higher than their propor-
tion in the class.112 
 In two of the past five years, more women than men chose to par-
ticipate in the writing competition.113 That said, the representation ra-
tios for men were generally higher than those for women.114 Women’s 
                                                                                                                      
108 Id. 
109 Writing Competition, supra note 89. This study analyzed anonymous scores on all as-
pects of the writing competition for the past five years. The scores do not go back further 
than two years because the writing competition changed substantially in 2008. The previ-
ous system allowed the top 10% of each class to select membership on the journal of their 
choice and then filled the remaining seats with a combination of written brief and citation 
exercise. 
110 Id. Each year fifteen students are able to “grade-on” to law review and five students 
are able to “write-on” based on their score on the brief. Id. In 2008, seven men and eight 
women graded on; three men and two women wrote on. In 2009, eight men and six 
women graded on; three men and two women wrote on. In 2010, thirteen men graded on 
and only two women graded on; four men and one woman wrote on. In 2011, six men and 
eight women graded on; three men and two women wrote on. In 2012, twelve men and 
three women graded on; two men and three women wrote on. Law Review Publications, 
supra note 65. 
111 See Kathryn Abrams, Hiring Women, 14 S. Ill. U. L.J. 487, 495–96 (1990); Bashi & Is-
kander, supra note 15, at 424–25. 
112 Law Review Publications, supra note 65; see Bowers, supra note 1, at 154; Guinier 
et al., supra note 53, at 29. 
113 Law Review Publications, supra note 65. 
114 See id. 
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representation ratios ranged from 0.82 to 1.03 while men’s ratios 
ranged from 0.96 to 1.15, meaning that men participated at a higher 
rate relative to their representation in the student population.115 
b. Effect of the Writing Competition 
 In three of the past five years, women had a higher overall score 
on the writing competition than their male classmates.116 In only one 
of these years, however, was the difference statistically significant.117 
Though the writing competition adds three academic challenges on 
top of GPA, it does not generally shift the number of men and women 
that would have been selected if journal membership was based on 
GPA alone.118 With men and women having such similar GPAs, it is 
encouraging to see that the writing competition is not disadvantaging 
either gender in their attempts to secure membership on an academic 
journal. 
IV. Survey Results 
 In the spring of 2010, a twenty-two question survey was emailed to 
all current students at BC Law.119 Over 330 students responded to the 
survey for a response rate of nearly 40%.120 Females comprised 52.7% 
of respondents, 30.8% were third-year law students, 41% were second-
year law students and 28.1% were first-year law students.121 The survey 
was completely anonymous and students were encouraged to be as 
candid as possible. 
                                                                                                                      
115 See id. 
116 Id. 
117 See id. 
118 For example, in 2010, 35 women and 57 men were selected for the various journals 
after the writing competition. Had the journal staff been selected solely based on the 
highest GPAs, the gender balance would have been exactly the same. In 2011, 42 men and 
53 women were selected from the writing competition while the highest GPAs were held by 
44 men and 51 women. Id. This is not to say, though, that the writing competition is a 
pointless endeavor because although the relative numbers by gender remain similar, the 
individual students may be different. 
119 See Appendix 1 for full survey and Appendix 2 for survey responses and data. 
120 BC Law Student Survey, supra note 58. 
121 Id. There is likely to be a slight sample bias in those who chose to take the survey, 
especially given the disproportionately high number of females who opted into the study. 
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A. Personal Characteristics of BC Law Students 
 This section begins by exploring the personal characteristics of BC 
Law students, namely their reason for attending law school. 
1. Career Goals 
 Although studies at many other schools have taken career aspira-
tions and plans into consideration, this study deliberately omitted this 
aspect of student life. This study was conducted during a time of eco-
nomic recession, hiring freezes, layoffs, and extreme unemployment. 
The economic realities undoubtedly had a significant effect on stu-
dents’ goals and plans for employment after law school.122 Results on 
career goals at this time, though interesting, would be aberrant.123 
2. Reasons for Going to Law School 
 In general, BC Law men and women articulated similar reasons for 
attending law school. Both men and women were motivated by an in-
terest in the subject matter, the intellectual stimulation of law school, 
and the prestige of the profession.124 The genders differed, however, in 
how strongly these factors influenced their decisions.125 For example, 
just 56.5% of women, compared to 68.4% of men, stated that intellec-
tual stimulation was a factor.126 Further, while 51.3% of men were influ-
enced by the prestige of the profession, only 44.1% of women were.127 
 Men and women diverge significantly in their other motivations 
for attending law school.128 Men were significantly more likely than 
women to attend law school because of a desire to make a lot of money, 
whereas women were significantly more likely to attend law school be-
cause of an interest in serving others.129 
                                                                                                                      
 
122 The rest of the metrics gauge experiences that are largely unaffected by the economy, 
and thus the results will be useful even as we move into economic recovery. The one metric 
where the economy seemed to affect results was when students were asked how satisfied they 
were with their decision to attend law school or BC Law. Many students indicated that they 
might have taken another path had they known how the economy would look. 
123 Further studies might consider what impact the economic downturn has had on 
law student career aspirations, but these questions are beyond the scope of this project. 
124 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 7. 
125 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 7. 
126 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 7. 
127 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 7. 
128 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 7. 
129 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 7. Approxi-
mately 52.5% of men, compared to just 29.4% of women, stated that they enrolled in law 
school to make a lot of money. In contrast, 60.5% of women and just 41.1% of men, indi-
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 The survey results also demonstrated that women tend to be more 
motivated by external factors (influence of a family member, to be a 
public or government servant) while men appear to be driven by self-
serving motives (desire to earn money and be independent, have a 
prestigious career, be intellectually stimulated, enjoy arguing).130 One 
possible explanation for this divergence is that societal norms encour-
age men to be breadwinners and women to dedicate their work to the 
good of others without concern for themselves.131 It is also possible that 
both men and women are truly motivated by goals like “a desire to 
make money” but societal norms dictate that discussing such a goal is 
“un-ladylike.”132 
 Men also expressed an increased interest in going into politics and 
business after law school.133 This may be a self-perpetuating cycle: there 
are more men in politics and business, so men can see themselves be-
ing successful in these careers and choose to pursue them.134 The same 
cycle may be true for women in public service careers.135 Throughout 
the mid-to-late 1900s, women were essentially excluded from firms, 
corporations, and academia and were only able to pursue public inter-
est careers, so public service may seem like a natural career path for 
many women.136 
                                                                                                                      
cated that they enrolled in law school because of an interest in serving others. BC Law 
Student Survey, supra note 58; infra Appendix 2, Table 7. These general trends were 
mirrored in studies conducted across the country and over the past three decades. See 
Guinier et al., supra note 1, at 7–8; Neufeld, supra note 1, at 518; Taber et al., supra note 
24, at 1238. When asked what primarily motivated them to attend law school, significantly 
more women at Stanford Law indicated a desire to serve the public. Taber et al., supra note 
24, at 1238. More Stanford men indicated that an interest in going into business or desire 
to make money motivated them to attend law school. Id. 
130 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 7. 
131 Taber et al., supra note 24, at 1240. 
132 Id. These are, of course, broad generalizations and suppositions and do not claim 
to represent the universe of explanations of these results. 
133 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 7. Around 25.9% 
of men, versus just 9% of women, expressed an interest in going into politics. Moreover, 19% 
of men and just 7.9% of women, indicated an interest pursuing a career in business following 
law school. BC Law Student Survey, supra note 58; infra Appendix 2, Table 7. 
134 Taber et al., supra note 24, at 1240. 
135 Id. at 1241. 
136 Id. 
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B. Student Satisfaction 
 A significant majority of BC Law students are satisfied with their 
law school education.137 Approximately 78% of all students would go to 
law school again and 71.8% of students would again choose BC Law.138 
 Despite this good news, there are still noticeable gender differ-
ences in reports of satisfaction. Women, overall, were less enthusiastic 
about their satisfaction with law school and BC Law.139 Nearly 45% of 
men would definitely attend law school and would definitely choose BC 
Law.140 Women’s responses were more tempered: only 38.4% of women 
would definitely come to law school and 37.5% of women would definitely 
choose BC Law.141 Instead, women were more likely than men to an-
swer that they probably would go to law school or that they were not sure 
if they would come to BC Law.142 
 When given the opportunity to comment on their answers, many 
students expressed their satisfaction with embarking on such an intel-
lectually challenging journey.143 Other students acknowledged that law 
school was a necessary evil or means to an end.144 Of the negative 
comments, the most common theme was frustration regarding student 
debt.145 As alluded to above, this is likely the survey question most af-
fected by the economic recession. 
 Another recurring comment from students was that they would 
attend law school but that they would take time off first.146 Some of 
these comments reflect the idea that delaying law school would have 
meant increased job prospects once the economy recovered, others 
indicate that increased maturity would have been beneficial, and yet 
                                                                                                                      
137 BC Law Student Survey, supra note 58; infra Appendix 2, Table 8. 
138 BC Law Student Survey, supra note 58; infra Appendix 2, Table 8. 
139 BC Law Student Survey, supra note 58; infra Appendix 2, Table 9. 
140 BC Law Student Survey, supra note 58; infra Appendix 2, Tables 8 & 9. 
141 BC Law Student Survey, supra note 58; infra Appendix 2, Tables 8 & 9. 
142 BC Law Student Survey, supra note 58; infra Appendix 2, Tables 8 & 9. 
143 See BC Law Student Survey, supra note 58. 
144 Id. 
145 Id. A female second-year student stated: 
One thing that I really expected out of law school was a high-paying job. And 
that doesn’t look that it will be happening in this current economic condition. 
Thus, it doesn’t seem to make sense to take out so much in student loans only 
to struggle to pay them back making little more than I was making before law 
school. 
Id. 
146 Id. 
2013] Progress Toward Gender-Neutral Legal Education 65 
others reveal student concerns about rushing into law school.147 It is 
interesting to note that although both genders expressed a desire to 
have taken time off to think about their decision, twice as many women 
raised this concern.148 
 Eighty-three students chose to comment on their decision to at-
tend BC Law.149 The vast majority of positive comments extolled BC 
Law’s collaborative culture, friendly students, and sense of commu-
nity.150 For many students, this factor overwhelmed other relevant fac-
tors. One first-year female stated that “I chose BC over a better ranked 
school because of its reputation for not being cutthroat. I have met a 
lot of great people here and think I am happier than I would have been 
at my second choice school.”151 
 Where students expressed dissatisfaction with BC Law it was almost 
always due to BC Law’s ranking or cost.152 For many, these two factors 
were interrelated: students expressed regret at coming to BC Law while 
turning down a lower-ranked school with lower tuition.153 Students 
questioned whether it was “worth it” to come to BC Law or whether 
they should have “traded down” to a lower-ranked school.154 Other stu-
dents regretted not going to a higher-ranked school even if it meant 
paying more in tuition.155 
 The comments are extremely interesting and provide insight into 
the issues concerning students. Given the difficult job market, however, 
it is possible that the number of negative responses is unusual as un-
employed students may question their decision to enter law school. 
C. Student Behavior 
 To analyze student behavior, the survey examined the average 
amount of time students spent studying each week versus participating 
in non-law school activities as well as student reports of class participa-
tion, and peer support. 
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149 BC Law Student Survey, supra note 58. 
150 Id. 
151 Id. 
152 Id. 
153 Id. 
154 Id. 
155 BC Law Student Survey, supra note 58. 
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1. Time Spent Studying 
 Men and women at BC Law achieve nearly equal academic per-
formance so it is not surprising to find that they spend the same amount 
of time studying.156 Men and women both report spending an average 
of five hours per week studying for each of their classes.157 
2. Non-Law School Activities 
 Very few gender differences were noted with respect to how stu-
dents spend their time outside of studying.158 Students spend an aver-
age of seven hours per week going out socially with friends, and typi-
cally spend half of their time with BC Law students and half with non-
law school friends.159 Men and women also spend approximately the 
same amount of time involved in student organizations, journals, re-
search or teaching assistant positions, and in non-BC Law extracurricu-
lar activities.160 Men spend slightly more time than women exercising, 
relaxing, and being with family.161 
3. Class Participation 
 Women’s under-participation has been demonstrated in nearly 
every study that has been conducted. At Harvard, male students were 
more likely than female students to speak voluntarily during class.162 
Columbia found that first-year women were three times more likely to 
report “never” or “rarely” volunteering and the University of Pennsyl-
vania found that over half of women never, or only occasionally, par-
                                                                                                                      
156 Id. 
157 Id. 
158 Id. 
159 Id. Students spend an average of 3.4 hours a week going out socially with non-law 
students and spend an average of 3.3 hours going out socially with classmates at BC Law. 
Id. 
160 Id. Men spend about 2.0 hours involved with student organizations and women 
spend 2.3 hours per week. Men spend 1.7 hours working on a journal and women spend 
2.0 hours each week. Men average 0.6 hours per week as a research/teaching assistant and 
women spend about 0.8 hours. Both men and women report spending 1.9 hours involved 
in non-academic extracurricular activities, including intramural sports and community 
service. Id. 
161 BC Law Student Survey, supra note 58. Men report spending 6.8 hours relaxing 
each week while women report spending 6.1 hours. Men spend 2.9 hours with family each 
week and women spend 2.3 hours. Men report exercising for about 4.2 hours each week 
while women report exercising for around 3.7 hours. Id. 
162 See Neufeld, supra note 1, at 531–32. 
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ticipated.163 A majority of Berkeley Law women reported that they had 
never asked a question or volunteered.164 
 Due to limited resources and man (or woman) power, classroom 
observations were not conducted for this project. Instead, this study 
relied on answers to a survey question asking students to rate how fre-
quently they engaged in various types of participation. 
 Like women at other schools, women at BC Law report participat-
ing significantly less than their male classmates.165 Women were be-
tween 1.5 and 1.8 times more likely than men to never participate in 
any form.166 This leaves 20% of women who have never uttered a vol-
untary word in the law school classroom. In contrast, men were 2.5 
times as likely to ask questions in class at least once a day and were 1.7 
times more likely to volunteer answers at least once a day.167 
 Women’s under-participation is further evidenced when all of the 
frequency ratings are compiled and averaged. Students used a 1-to-5 
scale to rate how frequently they participated, with 1 being never and 5 
being at least once per day. Although both genders report an average 
in the 2 or “only occasionally participate” range, men’s responses con-
sistently weighted towards more frequent participation.168 
 One explanation for women’s reluctance to participate is that they 
are not, by their nature, well suited for the outdated pedagogy of law 
school.169 “[T]he Socratic Method persists as the prevalent, and ideal-
                                                                                                                      
163 Guinier et al., supra note 53, at 32, 33 n.86; Schwab, supra note 4, at 320–21. 
164 Homer & Schwartz, supra note 24, at 29. 
165 See BC Law Student Survey, supra note 58; infra Appendix 2, Tables 10(a) & 
10(b); see, e.g., Krauskopf, supra note 37, at 325 (finding that 30% of males asked questions 
once a week or more while only 15% of females did). 
166 See BC Law Student Survey, supra note 58; infra Appendix 2, Tables 10(a) & 
10(b). Women were 1.6 times more likely than men to never ask questions in class (22.9% 
of women; 14.7% of men). Infra Appendix 2, Tables 10(a) & 10(b). Women were 1.5 times 
more likely to never volunteer answers in class (18.4% of women; 12.3% of men). Infra 
Appendix 2, Tables 10(a) & 10(b). Women were 1.8 times more likely than men to never 
ask professors questions outside of class (19% of women; 10.3% of men). Infra Appendix 2, 
Tables 10(a) & 10(b). 
167 See BC Law Student Survey, supra note 58; infra Appendix 2, Tables 10(a) & 10(b). 
168 BC Law Student Survey, supra note 58. The average frequencies at BC Law were 
as follows: asking questions in class (men = 2.73, women = 2.35); volunteering answers in 
class (men = 2.81, women = 2.53); asking professors questions outside of class (men = 2.35, 
women = 2.18). Id. On these same measures Stanford students reported very similar re-
sults. See Taber et al., supra note 24, at 1239. In comparison, however, the University of 
Pennsylvania study found that the male participation rate was almost twice that of females. 
Guinier et al., supra note 53, at 33 n.86. 
169 See generally Neufeld, supra note 1, at 573 (arguing the legal pedagogy is outdated 
and must be reassessed to ensure unnecessary costs are not imposed upon those who do 
not fit into the outdated law student norm). 
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ized, legal pedagogy even though it has been documented to result in 
discouraging, depressing, demeaning, and decreasing self-esteem of 
students, particularly women . . . .”170 Its use disempowers students and 
fails to accommodate for differing learning styles.171 
 The Socratic Method is often promoted as the best way to get law 
students to “think like lawyers.”172 Thinking like a lawyer, however, has 
regrettably become synonymous with thinking like a man.173 “Law 
schools and the legal profession were built by men and for men; it 
would be remarkable, indeed, if they did not reflect preferences and 
tendencies associated with men.”174 
 The Socratic Method utilizes confrontation and pressure to bring 
out concrete logic and abstract reasoning.175 Encouraging competition 
as opposed to collaboration, however, fosters fear and anxiety and can 
actually inhibit learning in relationship-oriented women.176 Women are 
often socialized to value interconnectedness, contextuality, and care.177 
In this profession, they are more apt to view “legal problems not as di-
chotomized conflicts, but as dilemmas with multiple perspectives, con-
tradictions, and inconsistencies.”178 A method that emphasizes compe-
tition and zero-sum outcomes is contrary to the desire to consider the 
reality of others.179 Although the message is not explicit, women “are 
silenced by subtle aspects of traditional legal education that deny the 
importance of their personal feelings and beliefs.”180 Sensing that they 
do not fit within the academic forum, women may disengage from their 
in-class experiences and hesitate to participate. 
 Another possible explanation for women’s under-participation is 
that women may be comfortable participating but choose to self-
regulate.181 Women may speak up only when they feel their contribu-
                                                                                                                      
170 Torrey, supra note 30, at 802 (footnote omitted). 
171 Id. at 803–04. 
172 Id. at 807. 
173 Guinier et al., supra note 1, at 28–29; see Torrey, supra note 30, at 807. 
174 Bashi & Iskander, supra note 15, at 392. 
175 See Krauspokf, supra note 37, at 316. 
176 See Torrey, supra note 30, at 803–04; Schwab, supra note 4, at 329. But see Audrey 
James Schwartz, Law, Lawyers, and Law School: Perspectives from the First-Year Class, 30 J. Legal 
Educ. 437, 449 (1980) (finding more women students favored the Socratic Method of 
teaching to the lecture method than did men). 
177 See Rosemary C. Salomone, The Ties That Bind: An Interdisciplinary Analysis of Gender, 
Ethnicity, and the Practice of Law, 3 Va. J. Soc. Pol’y & L. 177, 199–200 (1995). 
178 Id. at 200 (quoting Katharine T. Bartlett, Feminist Legal Methods, 103 Harv. L. Rev. 
829, 851 (1990)). 
179 See id. 
180 Taber et al., supra note 24, at 1220. 
181 Bashi & Iskander, supra note 15, at 413–14; Taber et al., supra note 24, at 1242. 
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tion will be valuable, or more valuable than those of their classmates, 
and will not take time away from other students who wish to partici-
pate.182 This tendency to consider oneself in the context of others is 
classically relationship-oriented.183 
 Although BC Law’s professors lean away from a strict Socratic 
Method and toward a more conversational pedagogy, the impact of 
lower female participation resounds. Gender differences affect partici-
pation rates and participation rates in turn perpetuate and entrench 
gender differences. Women feel excluded from the formal structures of 
law school and often literally are excluded from the informal educa-
tional experiences.184 Faculty and students primarily interact in the 
classroom and women’s silence leads to less effective out-of-classroom 
interactions, and less fruitful mentor relationships.185 Women miss out 
on the opportunity to engage in debates, hone their verbal skills, and 
practice developing legal arguments.186 Women are also more likely to 
lose confidence due to their classroom experiences.187 It is worth not-
ing though, that decreased participation does not appear to be affect-
ing how much students learn or how they perform academically.188 
This is not to say that objective results are more important than subjec-
tive experiences, but simply that it is encouraging to note that women 
are not being further disadvantaged by their lower participation. 
4. Peer Support 
 BC Law students were asked to self-report how often they sought 
the academic support of their peers. Very few students of either gender 
reported being a member of a regular study group.189 Men were more 
likely than women to report never asking classmates to explain course 
material.190 In general, it appears that women are slightly more com-
                                                                                                                      
 
182 Bashi & Iskander, supra note 15, at 413–14; Taber et al., supra note 24, at 1242. 
183 Bashi & Iskander, supra note 15, at 414. 
184 Guinier et al., supra note 1, at 29. 
185 Bashi & Iskander, supra note 15, at 403, 416. 
186 Id. at 415, 417. 
187 Id. at 417; see infra notes 224–228 and accompanying text. 
188 Compare supra notes 63–76 and accompanying text, with supra notes 162–187 and 
accompanying text. 
189 BC Law Student Survey, supra note 58; infra Appendix 2, Tables 11(a) & 11(b). 
Approximately 55% of women and 45% of men reported participating in a study group 
“only occasionally.” BC Law Student Survey, supra note 58; infra Appendix 2, Tables 
11(a) & 11(b). 
190 BC Law Student Survey, supra note 58; infra Appendix 2, Tables 11(a) & 11(b). 
Over 20% of men “never asked” classmates to explain course material while 10% of women 
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fortable with asking for academic support from peers than they are with 
asking professors.191 
D. Student Experiences 
 To analyze students’ experiences at BC Law, the survey asked about 
students’ satisfaction with their performance in law school, confidence 
and self-esteem, and perceived gender differences. 
1. Satisfaction with Law School Performance 
 As might be expected in a competitive, professional school, the 
survey indicated a split in satisfaction with law school performance, 
with 45.4% of BC Law students feeling disappointed in their perform-
ance and 41.5% of students feeling satisfied with their performance.192 
Women were slightly less satisfied with their performance than men.193 
While 42.4% of men were slightly or very satisfied with their perform-
ance, 40.7% of women were.194 Moreover, 43.7% of men, compared to 
46.9% of women, were slightly or very disappointed in their perform-
ance.195 These small differences indicate that men and women share 
similar feelings about their performance in law school. 
 Since men and women achieve similar grades and honors, how-
ever, women’s slight decreased satisfaction with performance cannot 
easily be attributed to lower actual performance.196 Instead, as relatively 
new entrants into the legal profession, women may feel increased pres-
sure to succeed (internal or external) and thus experience greater dis-
appointment when they fall short of their own goals or society’s expec-
tations. Women might also internalize criticisms more than men, 
leading them to take their grades as direct representations of their own 
abilities.197 
                                                                                                                      
“never asked” classmates to explain course material. BC Law Student Survey, supra note 
58; infra Appendix 2, Tables 11(a) & 11(b). 
191 See BC Law Student Survey, supra note 58; infra Appendix 2, Tables 11(a) & 
11(b). See supra notes 166–168 and accompanying text for data on how frequently stu-
dents ask professors for help outside of class. 
192 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 12. 
193 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 12. Women 
Stanford graduates were significantly less satisfied with their law school performance. 
Taber et al., supra note 24, at 1238. 
194 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 12. 
195 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 12. 
196 See supra notes 63–87 and accompanying text. 
197 Sarah Berger et al., “Hey! There’s Ladies Here!!”, 73 N.Y.U. L. Rev. 1022, 1036 (1998). 
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2. Student Confidence 
 This study also sought to gauge student confidence and self-esteem 
both directly and indirectly. 
a. Decreased Self-Esteem: Direct Self-Confidence Assessment 
 Students were asked if they agreed or disagreed with the following 
statement: “Before coming to law school I thought of myself as intelli-
gent and articulate but often I don’t feel that way about myself now.”198 
Although the majority of all students remain confident in their own 
intellect and abilities, women were significantly more likely (37.5% of 
women; 28.9% of men) to state that they either slightly agreed or 
strongly agreed with the statement.199 The difference between men and 
women who agreed with the statement is 8.6 percentage points.200 
Though this difference is both statistically and practically significant, it 
is substantially less pronounced than has been found in other studies. 
In a study of nine Ohio law schools, the difference between agreeing 
men and women was twenty-five percentage points.201 Berkeley found a 
difference of twenty-two percentage points and Columbia found a dif-
ference of forty-two percentage points.202 
 More enlightening than pure statistics are the qualitative com-
ments in response to this question. There is a striking difference in the 
language and themes used by BC Law men versus women. Men tend to 
talk in generalities about their intelligence, to make comparisons with 
their own performance as undergraduates, and to refer to being 
“humbled.”203 
It’s certainly been impressive, and slightly humbling, to be 
grouped with so many intelligent and articulate people here 
at [BC Law]. Nevertheless, I don’t think the relative strength 
                                                                                                                      
198 Infra Appendix 1. This question was originally listed on Krauskopf’s survey of nine 
Ohio law schools. Krauskopf, supra note 37, at 321, 328. To increase validity and allow for 
accurate comparisons, the wording of the question mirrors the wording used in that study. 
See id. at 328; infra Appendix 1. 
199 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 13. Approxi-
mately 40% of men and 30% of women indicated that they remain confident in their own 
intellect and abilities. BC Law Student Survey, supra note 58; infra Appendix 2, Table 13. 
200 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 13. 
201 See Krauskopf, supra note 37, at 321, 328. 
202 Homer & Schwartz, supra note 24, at 33 (Berkeley study finding 51% of women and 
29% of men agreed they felt less intelligent); Schwab, supra note 4, at 325 (Columbia study 
finding 61% of 1L women and 19% of 1L men agreed they felt less intelligent). 
203 BC Law Student Survey, supra note 58. 
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of my peers would diminish my assessment of my personal 
skill set. 
I can definitely say that coming out of law school I am more 
humble about my intelligence and articulation. But the way 
this question is framed it seems to be asking if I’m less confi-
dent now, and the answer to that is no. I’m equally confident 
about my intelligence, but certainly more humble. 
Some males even seemed to thrive under the competitive pressure.204 
I definitely find my peers to be very articulate and intelligent, 
but I think it has enhanced my own abilities—not suppressed 
them. 
While not a single female expressed feeling “humbled,” nearly half of 
the twenty-four female commenters used language of comparison to 
classmates.205 
When you are surrounded by others who are all intelligent and 
articulate, the standard by which you judge yourself changes. 
I think sometimes it is easy to feel less intelligent here because 
I am always around so many smart and hard-working people. 
I am used to being a big fish in a little pond. Now, I am strug-
gling to keep my head above water. 
Women also used more severe language than men when describing 
their experiences.206 
I used to think that I was naturally good at most things. Now, I 
am incredibly insecure and feel small. 
Law school has completely destroyed my self-confidence. I of-
ten question whether my K-16 education gave me a false sense 
of confidence in my abilities and whether being judged per 
the law school curve is actually how I really measure up in 
terms of ability. 
Man, does law school make me feel like an idiot. 
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 The LSAC, having unique access to pre-law students, made an in-
triguing finding: the gender gaps in comparative self-assessment noted 
in law schools are present even before law school begins.207 This indi-
cates that something about the socialization or pre-law academic ex-
periences of women leads them to be less confident in their abilities 
than men. This BC Law survey question was important because it pro-
vides evidence that, although law schools are not to blame for this es-
tablished difference, they are certainly not helping matters and may be 
entrenching these feelings of self-doubt. This question also demon-
strates that men and women at BC Law are affected differently by the 
law school experience, despite similar academic performance.208 
 These self-confidence results should also be considered a miner’s 
canary of sorts: the problems facing women in legal education are 
warnings signals of a fundamentally flawed system for all.209 What does 
it say of a graduate degree program where nearly 30% of male students 
and 37.5% of female students report feeling less intelligent than when 
they matriculated?210 
b. Relative Ability: Indirect Self-Confidence Assessment 
 A separate question on the survey addressed confidence by asking 
students how they would compare their abilities in eight areas tradi-
tionally tested in law school and valued in the legal profession.211 This 
                                                                                                                      
207 Wightman, supra note 53, at 73. LSAC gathered this data as part of the LSAC Bar 
Passage Study. Id. at 5. Two questionnaires were administered to students entering any of 
the 163 law schools participating in the study who were first-year students in fall 1991. Id. 
The first was administered in the beginning of fall 1991, the second in fall 1992. Id. LSAC 
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208 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 13; supra notes 
63–87 and accompanying text. Contrast these findings with those of the LSAC: in asking 
students to rate their abilities before entering law school and again after first year, the LSAC 
researchers found that ratings of confidence dropped for both genders, but dropped at simi-
lar rates, thereby maintaining the gender differential. See Wightman, supra note 53, at 58. 
209 See Susan P. Sturm, From Gladiators to Problem-Solvers: Connecting Conversations About 
Women, the Academy, and the Legal Profession, 4 Duke J. Gender L. & Pol’y 119, 126 (1997). 
210 See BC Law Student Survey, supra note 58; infra Appendix 2, Table 13. 
211 Infra Appendix 1; see Section of Legal Education and Admissions to the Bar, 
American Bar Association, Legal Education and Professional Development—An 
Educational Continuum 138–40 (1992) [hereinafter MacCrate Report]. The eight 
areas evaluated by the BC Law survey were taken from the MacCrate Report. See Mac-
Crate Report, supra, at 138–40. They include legal analysis and reasoning, legal research, 
brief writing, persuading others, recognizing and resolving ethical dilemmas, thinking well 
on your feet, oral argument, and self-confidence in academic situations. See id.; BC Law 
Student Survey, supra note 58; infra Appendix 1. 
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question indirectly addressed confidence, focusing on individual abili-
ties, in contrast to the question about feeling less intelligent and articu-
late than classmates which directly addressed self-confidence. 
 Although one might expect similar responses between these con-
fidence measures, there are two main factors that could contribute to 
different results. First, when respondents are aware of what a question 
is testing they may be more likely to self-monitor and try to provide the 
“right” response.212 Therefore, an indirect measure may be a more ac-
curate representation of self-confidence.213 On the BC Law survey, this 
indirect self-confidence question was deliberately placed several ques-
tions apart from the direct self-confidence measure to break the logical 
connection between the two, potentially decreasing the number of stu-
dents trying to self-monitor their responses.214 Second, the direct self-
confidence question was broad, asking about general intelligence and 
articulacy, while the indirect self-confidence questions focused on spe-
cific skills. By teasing out individual skills, students were likely forced to 
think more deeply about their individual abilities, possibly leading to 
more accurate answers. 
 Students’ self-assessments were, on the whole, neutral to positive. 
On each of the individual skills, most students assessed themselves to be 
“about the same” as their classmates.215 Where students did place them-
selves differently than their classmates, students tended to believe they 
were better, rather than worse, than their classmates.216 
 Despite the general trend toward the positive, there were signifi-
cant gender differences in students’ assessments of their own abilities. 
BC Law women consistently undervalue their own skills.217 This com-
ports with the findings of the Harvard and LSAC studies.218 On each 
and every skill, significantly fewer women than men reported being 
“better than their classmates,” and on six of the eight skills, more 
women than men reported being “not quite as good as their class-
mates.”219 There were few exceptions to this skew. One of the skills sur-
veyed, “ability to think on your feet,” is the only item for which more 
                                                                                                                      
212 See Robert J. Gregory, Psychological Testing: History, Principles, and Ap-
plications 20 (6th ed. 2011). 
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214 See infra Appendix 1. 
215 See BC Law Student Survey, supra note 58; infra Appendix 2, Tables 14(a) & 14(b). 
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2013] Progress Toward Gender-Neutral Legal Education 75 
men than women assessed themselves to be average.220 Notably, with 
regard to this skill, women were twice as likely as men to state that they 
were worse than their classmates.221 The only item where males as-
sessed themselves to be less able than females was in brief writing.222 
This particular result squares with the LSAC’s finding that men rated 
themselves much higher than women in all areas other than writing 
ability.223 
c. Classroom Confidence 
 After students were asked about their levels of participation, they 
were primed to answer a third confidence metric. This time, students 
were asked how often they experienced a loss of confidence in the 
classroom.224 Men were nearly three times as likely as women to assert 
that they had never felt a loss of confidence.225 Meanwhile, 27.4% of 
women (compared to 23.2% of men) reported losing confidence at 
least once a month and 44.6% of women (versus 32.9% of men) re-
ported occasionally losing confidence.226 It is not difficult to connect 
women’s decreased class participation with their loss of confidence in 
the classroom.227 What is not so clear is whether there is a causal con-
nection between the two and if so, which direction it flows. 
 It is possible that women participated early in their law school ca-
reers and were met with embarrassment and have since stopped partici-
pating. It is also possible that women are generally less confident in 
classroom situations to begin with, perhaps due to the confrontational 
nature of the Socratic Method, and are thus reluctant to ever partici-
pate. Fortunately, and somewhat inexplicably, the confidence/ participa-
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tion cycle has not affected women’s grades at BC Law as it has at other 
schools.228 
3. Depression, Stress, and Drug Use 
 Students were asked about how often they felt depressed or highly 
stressed.229 Reports of feeling depressed were higher than expected: 
24% of students reported feeling depressed once a month or more fre-
quently and 38% of students reported occasionally feeling de-
pressed.230 Women experienced feelings of depression only slightly 
more frequently than men.231 Less surprising was how frequently stu-
dents felt highly stressed or anxious. Approximately 28% of students 
reported feeling highly stressed at least once a week and another 28% 
feel stressed at least once a month.232 Women were more likely than 
men to feel high levels of stress or anxiety.233 
 On a positive note, very few BC Law students have ever resorted to 
the use of narcotics or prescription drugs to cope with their anxiety or 
focus on their work.234 In response to a question regarding drug use, 
twenty-two students reported using narcotics once a month or more 
frequently and twenty-four students reported using these drugs only 
occasionally.235 
4. Perceived Gender Differences 
 With the goal of gauging the cultural climate at BC Law, the survey 
questioned students about their perceptions of men and women. Stu-
dents were asked to consider whether they noticed a difference in the 
frequency with which men and women engaged in a list of activities.236 
The activities included: (1) in-class measures such as asking questions, 
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asking harder questions, volunteering answers, being “cold-called,” and 
asking professors questions right after class; (2) out-of-class activities 
such as being involved in student organization leadership; and (3) gen-
eralized qualities such as getting higher grades, and being more com-
petitive.237 
 For every item, the majority of students perceived no differences 
in men’s and women’s behavior.238 That neither men nor women are 
feeling overwhelmingly outpaced is heartening. Still, this finding could 
reflect two different realities: either men and women actually behave 
similarly in these areas or they behave differently but respondents sim-
ply do not notice the differences. 
 Where respondents did indicate differences in gender likelihood, 
several items produced interesting results. For example, both men and 
women perceive that women are more involved in student organiza-
tions than men (35.3% of men and 37.4% of women).239 Some results 
indicated that the students agreed on the direction of the gender dif-
ference (men more than women v. women more than men) but to dif-
ferent degrees.240 For example, although male and female respondents 
both generally perceived that men asked more questions in class, more 
women indicated as such.241 The same is true for volunteering answers 
in class (37.9% of women said it was male dominated while just 25% of 
men did) and asking professors questions immediately after class 
(43.9% of women and 28.1% of men perceived that men asked more 
questions after class).242 
 Other results demonstrated a significant discrepancy in the per-
ceptions between the genders. The results for “getting higher grades,” 
for example, demonstrated that most women perceived the genders to 
be nearly identical while 25.3% of men thought that women got higher 
grades than men.243 The genders also differed in assessing competi-
tiveness: 32.7% of women thought that men were more competitive 
(compared to 9.4% of women who thought women were more com-
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petitive) and 18.5% of men thought women were more competitive 
(compared to 16.6% of men who thought men were more competi-
tive).244 
5. Perceived Differences in How Professors Treat Men and Women 
 To understand BC Law culture it is important to know not only 
how students act, but also how professors act toward students. The vast 
majority of students surveyed, 89.7%, reported that they did not notice 
a difference in the way professors treated comments in class by males 
versus females.245 Where respondents did notice a difference, they were 
asked to comment on what difference they noted.246 Several students 
commented that women are treated more “sensitively” than men:247 
I think male professors are more concerned with embarrassing 
women than men.—Male 
I am certain that I have been asked questions or put on the 
spot in ways that I doubt a woman would.—Male 
Other students commented that men were respected more than 
women:248 
Men’s comments/questions are more likely to be taken seri-
ously and addressed, rather than merely tolerated. Men’s 
comments/questions spark debate more often because the 
profs ‘run with them’ more often.—Female 
I often feel professors only ask men the difficult questions, and 
reserve the non-explanatory questions for women.—Female 
                                                                                                                      
244 BC Law Student Survey, supra note 58; infra Appendix 2, Table 16. Even though 
the survey did not directly ask about perceived differences in participation style, a few 
students noted their observations in the optional comment space. One female student 
wrote, “men’s tone of voice in class is more likely to be affirmative and authoritative, 
whereas to generalize, women seem to speak with a more open-ended, uncertain or in-
quisitive tone of voice.” BC Law Student Survey, supra note 58. Yale’s professors noted 
similar differences in their students: men tend to speak more often, more quickly, and 
more aggressively, while women tend to hedge their questions with caveats and be polite, 
non-confrontational, and apologetic. Bashi & Iskander, supra note 15, at 407. 
245 BC Law Student Survey, supra note 58. This result is markedly different from the 
results found at Yale Law just seven years ago. See Bashi & Iskander, supra note 15, at 409. 
When Yale students were asked this same survey question 72% of the students noticed a 
difference in the way professors address men’s versus women’s comments. Id. 
246 BC Law Student Survey, supra note 58. 
247 See BC Law Student Survey, supra note 58. 
248 See BC Law Student Survey, supra note 58. 
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 If these comments are representative of typical BC Law professors, 
it would be no wonder that women are participating less and feeling 
less confident in class.249 Even if professors are not overtly hostile, be-
ing dismissive or failing to “push” women means that women are a 
smaller and less visible part of the classroom.250 Moreover, female stu-
dents who feel patronized or ignored are not going to be open to men-
toring relationships or other valuable out-of-class experiences.251 
6. Effect of Professor Gender 
 Students were asked to rate their level of comfort with professors 
of the opposite or same gender in several areas: taking a class, volun-
teering in class, answering questions in class, asking questions outside 
of class, seeking non-class-related advice, and asking for recommenda-
tions.252 The majority of students were equally comfortable with profes-
sors of either gender.253 Where there were strong preferences however, 
they were exhibited by women in favor of same-gendered professors: 
women were more comfortable with female professors than they were 
with male professors and expressed a stronger preference for same-
gendered professors than did men.254 Preference for same-gendered 
professors may serve a beneficial purpose as social scientists believe that 
mentoring relationships are more successful with members of the same 
gender because of a shared understanding.255 
 Gender preferences may stem from socialization or innate person-
ality characteristics.256 Being relationship-oriented, women tend to be 
more aware of social interactions and may be hesitant to approach pro-
                                                                                                                      
249 See supra notes 162–187 and accompanying text & notes 224–228 and accompany-
ing text. 
250 Bashi & Iskander, supra note 15, at 412. 
251 Id. 
252 See infra Appendix 1. 
253 BC Law Student Survey, supra note 58. 
254 Id. One female student noted: 
I find it easier to speak to a female professor about non-class related advice. The 
legal profession poses different challenges for female attorneys and the female 
faculty members have given me a lot of great advice based on their experience 
in the field. I have had some great male professor mentors, but not on as deep a 
level as my female mentors. 
Id. 
255 See Helen M. Berg & Marianne A. Ferber, Men and Women Graduate Students: Who 
Succeeds and Why?, 54 J. Higher Educ. 629, 638–39 (1983). 
256 See Guinier et al., supra note 53, at 74. 
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fessors unless and until they sense “friendliness cues.”257 Since fellow 
females are more likely to express these cues, women students may be 
drawn to women professors.258 These preferences may also result from 
concerns about the appearance of impropriety in interacting with pro-
fessors of the opposite gender.259 Tendencies toward same-gender men-
toring relationships may be natural and comfortable, however, they may 
indeed put women at a significant disadvantage in schools with male-
dominated faculties.260 
 These results, in tandem with those demonstrating the underrep-
resentation of women on the BC Law faculty, may help to explain why 
women participate less and feel less confident in class.261 Research has 
shown that women’s participation increases in classes taught by female 
professors.262 
7. Mentors 
 Faculty mentors are valuable resources for students.263 “A student’s 
educational experience and sense of herself as a lawyer is enhanced by 
the encouragement and affirmation of a faculty mentor or advo-
cate.”264 Additionally, finding a mentoring relationship has been found 
to positively correlate with academic success.265 
 A majority of BC Law students (62%) have found mentor profes-
sors at the school.266 In line with their gender preferences, 38.1% of 
women have female mentors (compared to the 31.5% of females who 
have male mentors).267 Although men did not articulate a particular 
gender preference in seeking advice outside the classroom, men are 
significantly more likely to have a male mentor.268 It is surprising that so 
many students have female mentors given how few full-time female fac-
ulty members there are at BC Law. Female faculty members must be 
mentoring many students at once. Female students are no doubt at a 
                                                                                                                      
257 Berger et al., supra note 197, at 1037. 
258 See id. 
259 Bashi & Iskander, supra note 15, at 429. 
260 Id. at 432. 
261 Compare supra notes 162–187 and accompanying text, with supra notes 252–260 and 
accompanying text. 
262 Bashi & Iskander, supra note 15, at 405. 
263 See id. at 418. 
264 Id. 
265 Guinier et al., supra note 53, at 73. 
266 BC Law Student Survey, supra note 58. 
267 Id. 
268 Id. Approximately 36.7% had a male mentor, 22.7% had a female mentor. Id. 
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disadvantage where their proportion in the class is not paralleled in the 
proportion of women on the faculty.269 
  Men and women also indicated different avenues for finding their 
mentors. Although 60% of men established mentorship relationships 
through class participation, only 35.8% of women found their mentors 
this way.270 Women were more likely to find their mentors through a 
clinic (15% of women; 4% of men) or working as a research/teaching 
assistant (21.7% of women; 13.3% of men) whereas men were more 
likely to find their mentors through working with a professor on a pa-
per (15.6% men; 9.2% of women) or in a small group setting (13.3% 
men; 8.3% women).271 
V. Recommendations 
 “There is something fundamentally wrong with a professional edu-
cation that not only makes students physically and psychologically ill 
but also results in graduates feeling less confident and competent than 
when they matriculated.”272 But as Lani Guinier and her colleagues 
stated in their seminal book, Becoming Gentlemen, “it is law school—not 
the women—that should change.”273 It is not enough to hope the situa-
tion rights itself over time—affirmative and decisive action must be 
taken to ensure that women are receiving an education that helps 
rather than harms them.274 
 Although the majority of students perceive BC Law to be a gender-
neutral environment, women continue to have a distinctly gendered 
experience. Women are generally less happy and less satisfied with their 
law school experience than men.275 Female students experience more 
stress and depression, are less confident in their abilities, participate 
significantly less often, and are less comfortable in the classroom.276 
Although these results are troubling, it is encouraging to note that 
these negative results are more tempered than the results at other law 
schools.277 
                                                                                                                      
 
269 Guinier et al., supra note 53, at 77. 
270 BC Law Student Survey, supra note 58. 
271 Id. 
272 Torrey, supra note 30, at 814. 
273 Guinier et al., supra note 1, at 29. 
274 See Bashi & Iskander, supra note 15, at 391–92. 
275 See supra notes 192–197 and accompanying text. 
276 See supra notes 162–188 and accompanying text & notes 198–235 and accompany-
ing text. 
277 See, e.g., Guinier et al., supra note 53, at 44 (describing a University of Pennsylvania 
Law School study); Homer & Schwartz, supra note 24, at 33 (describing a Berkeley Law 
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 There is no single explanation for why women have a different 
subjective law school experience. At least part of the problem must be 
the competitive, male-centric, pedagogy.278 BC Law’s collaborative envi-
ronment has worked to balance academic achievement and narrow the 
gap in subjective experiences. A caring and supportive atmosphere is 
beneficial for all students, not just women. When men created law 
schools however, they naturally, and likely unconsciously, tailored them 
to their rights-centered orientation.279 While even men may be better 
off with a different academic structure, they are at least sufficiently 
adapted to the confrontational nature of the Socratic Method and the 
competitive nature of strict curves.280 This pedagogy, however, is ill-
fitted for women.281 Although correlation is by no means causation, BC 
Law’s use of a softer Socratic Method and promotion of a cooperative 
community does appear to be linked to the narrowed gap in gender 
experience—and other law schools should take note.282 
 Where differences remain, they are most likely attributable to sub-
tle factors as opposed to overt discrimination against women. Still, 
while a very welcoming place for women, individual aspects of BC Law 
may create a less positive experience for women.283 Whether it is the 
underrepresentation of women on the BC Law faculty, covert differ-
ences in the treatment of women’s comments in the classroom, or the 
unconscious remnants of discrimination, there are actions that can be 
taken to help encourage further gender parity. 
 In order for women to feel comfortable and confident, legal edu-
cation must abandon the “gladiator model,” with its “overwhelming 
emphasis . . . on conflict, winning a fight, and demonstrating the capac-
ity to demolish the opposing perspectives.”284 We cannot continue to 
measure women by standards of success established when women were 
barred from the profession.285 As Anne-Marie Slaughter urged in her 
influential article in The Atlantic, “now is the time to revisit the assump-
tion that women must rush to adapt to the ‘man’s world’ . . . . If women 
                                                                                                                      
School study); Krauskopf, supra note 37, at 334 (describing a survey of nine Ohio law 
schools); Neufeld, supra note 1, at 552 (describing a Harvard Law School study); Schwab, 
supra note 4, at 325 (describing a Columbia Law School study). 
278 See Bashi & Iskander, supra note 15, at 392. 
279 See id.; Krauskopf, supra note 37, at 316. 
280 See Torrey, supra note 30, at 802–04, 807. 
281 See supra notes 162–188 and accompanying text. 
282 See supra notes 119–271 and accompanying text. 
283 See supra notes 156–271 and accompanying text. 
284 Sturm, supra note 209, at 131. 
285 Bashi & Iskander, supra note 15, at 392. 
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are ever to achieve real equality as leaders, then we have to stop accept-
ing male behavior and male choices as the default and the ideal.”286 
Admittedly, this would require a massive paradigm shift, but given the 
sparse evidence of the advantages of the current system, the overall 
cost/benefit analysis weighs in favor of change. 
 Law schools should focus on lessening the differences that nega-
tively affect women. One of the most direct ways to do this is to increase 
the number of women in full-time faculty positions.287 Studies have 
found that law schools with a high number of female professors pro-
duce female students who are more satisfied and who perform better 
academically.288 The presence of female professors has been shown to 
increase participation, thereby increasing the number of female stu-
dents who are actively learning.289 An increased number of female pro-
fessors also creates more mentorship opportunities for female students 
and sends the subtle message that women are welcome and encouraged 
at the school. Law schools should make a commitment to hire more 
women, especially women in full-time tenure-track positions or who are 
qualified to teach in the first-year curriculum.290 
 Professors must also take careful consideration of the role that par-
ticipation plays in student success. Professors should note the results of 
this study and be provided with gender sensitivity training to under-
stand the ways in which their actions impact student experiences. It 
may be too radical to ask for a change in the entrenched pedagogy, but 
it is common sense to ask that professors make efforts to treat men and 
women fairly.291 Although the impact is rarely direct—since participa-
tion makes up a minority of law school grades—the consequences of 
women’s decreased participation in class echoes throughout their other 
experiences. Professors should view their class time as less of a plane 
                                                                                                                      
286 Anne-Marie Slaughter, Why Women Still Can’t Have It All, Atlantic, July/Aug. 2012, 
at 102. 
287 Bowers, supra note 1, at 164–65; see also Slaughter, supra note 286, at 102 (insisting so-
cial policies and career tracks change to accommodate both male and female behaviors and 
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288 Torrey, supra note 30, at 811–12. 
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supra note 24, at 35; Torrey, supra note 30, at 802 (equating participation with active learn-
ing and noting consensus that it is the most effective pedagogical system). 
290 See Guinier et al., supra note 53, at 73–74 (“[A] mentoring relationship positively cor-
relates with institutional success.”); Torrey, supra note 30, at 809–11 (noting the importance 
of a law student’s first year and how difficult it is to overcome these grade disparities). 
291 See Bowers, supra note 1, at 163. 
84 Boston College Journal of Law & Social Justice [Vol. 33:45 
                                                                                                                     
upon which to impart legal knowledge and as more of an open forum 
through which students should be encouraged in their analysis and dis-
cussion. 
 The school administration should also create a forum for commu-
nication about gender differences. Round table discussions, expert 
speakers, and seminars will all help illuminate the problems women 
face, and the progress they have made.292 Publishing statistics about 
women’s academic achievements would help to improve confidence and 
encourage women to view themselves as integral members of the law 
school community. 
 Still, women should not be given a pass. Rather, women should 
view these findings as encouragement to take control of their legal 
education. Women should make conscious efforts to participate in 
class, take time to recognize their accomplishments and self-worth, gain 
confidence, and put aside slight discomfort in order to establish invalu-
able connections with faculty members. 
Conclusion 
 In 1875, the Wisconsin Supreme Court extolled that “the peculiar 
qualities of womanhood, its gentle graces, its quick sensibility, its tender 
susceptibility, its purity, its delicacy, its emotional impulses, its subordi-
nation of hard reason to sympathetic feeling, are surely not qualifica-
tions for [the practice of law].”293 The women at BC Law, however, 
prove that the peculiar qualities of their womanhood make them not 
only adequate, but excellent. 
 Although not perfect, women seem to be better served at BC Law 
than at other top law schools. Women excel academically, are selected 
for all top honors, are represented on journals, and are leaders on 
campus. Men and women generally come in to BC Law on equal foot-
ing and leave with equally stellar credentials.294 This success did not 
happen accidentally. Rather, students, faculty, and administrators have 
worked together to create an academic environment where success is a 
golden ring within everyone’s reach. The hypothesis of this study was 
 
292 As indicated by the popularity of Professor Slaughter’s article in The Atlantic, both 
men and women are interested in a new discussion about gender equality. See Kathryn 
Blaze Carlson, No Clocking Out for ‘Mom’?, Nat’l Post, Oct. 13, 2012, at A3; Slaughter, supra 
note 286, at 85. 
293 In re Goodell, 39 Wis. 232, 245 (1875). 
294 But see Guinier et al., supra note 53, at 21 (reporting that even though women at Uni-
versity of Pennsylvania Law School entered their first year with equal credentials, women left 
law school with “significantly less distinguished professional credentials” than men). 
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largely confirmed. BC Law has made significant progress on the path 
toward creating gender-neutral legal education. Accepting the under-
performance of women is unacceptable in light of these findings. Law 
schools can, and must, take action to level the playing field for female 
law students. Gender parity is possible, and other law schools would be 
wise to reconsider old paradigms, and perhaps take a cue from Boston 
College Law School. 
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Appendix 1 
 
Experiences at BC Law 
 
1. Default Section 
 
1. What is your gender?  
   Male  
   Female  
2. What was your undergraduate major? 
(If you were a double major, select both) 
 
Social sciences (e.g. Political sciences, international relations, sociology, anthropology, psychology) 
Humanities (e.g. languages, history, english, women's studies, ethnic studies, philosophy) 
Arts (e.g. visual arts, music)  
Economics and finance (e.g. business, economics) 
Quantitative studies (e.g. math, statistics) 
Biological and physical sciences (e.g. chemistry, physics, biology, engineering)  
Other  
3. How many years did you take off before coming to law school? 
 
   0  
   1-2  
   3-5  
   5+ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
Experiences at BC Law 
4. What were your reasons for going to law school? (Please check all that 
apply) 
 
Influence of family  
Influence of teacher or friend 
Interest in subject matter 
Intellectual stimulation 
Training 
Like to argue/debate  
Prestige of profession  
Opprtunity to be of service to society  
Desire for independence  
Desire for varied work 
Go into politics later 
Go into business later 
Desire to teach law 
Go into government service  
Make a lot of money  
Need further education to get job  
Could not think of anything better to do  
5. If you could make the decision again, how likely would you be to go to 
law school at all? 
 
   I definitely would not go to law school  
   I probably would not go to law school  
   I am not sure whether or not I would go to law school  
   I probably would go to law school  
   I definitely would go to law school  
Please feel free to elaborate on why or why not 
 
  
 
 
  
 
 
Experiences at BC Law 
6. If you could make the decision again, how likely would you be to choose 
BCLS as opposed to your second-choice law school?  
   I definitely would not choose BCLS  
   I probably would not choose BCLS  
   I am not sure whether or not I would choose BCLS  
   I probably would choose BCLS  
   I definitely would choose BCLS  
Please feel free to elaborate on why or why not 
 
  
 
 
7. What year will you graduate from BC Law?  
   2010  
   2011  
   2012  
8. Would you agree or disagree with the following statement: Before 
coming to law school I thought of myself as intelligent and articulate but 
often I don't feel that way about myself now. 
 
   Strongly disagree  
   Slightly disagree  
   Ambivalent  
   Slightly agree  
   Strongly agree  
Please feel free to elaborate on why you answered as you did 
 
 
  
 
 
  
 
 
Experiences at BC Law 
9. What was your GPA during your first and second semesters of 1L year? 
You can find this information easily by going to portal.bc.edu, clicking on My 
Services, clicking on Course History and looking at the "Term GPA" for your 
first two semesters. (If you are a 1L, just leave second semester blank 
please) 
Below 2.0   2.00-2.50   2.51-2.75   2.76-3.00   3.01-3.25   3.26-3.50   3.51-3.75   3.75-4.00 
First Semester GPA                
Second Semester GPA                 
10. What would you estimate your approximate rank in law school to be?  
   Top 5%  
   Top 10%  
   Top 25%  
   Top 33.3%  
   Top 50%  
   Lower 50%  
11. How do you feel about your performance in law school?  
   Very disappointed  
   Slightly disappointed  
   Ambivalent  
   Slightly satisfied  
   Very satisfied 
 
  
 
 
Experiences at BC Law 
12. How would you compare your own abilities against the abilities of your 
classmates in the following areas: 
I am not quite as good as most I am about the same as most I am better than most of my 
of my classmates of my classmates classmates 
Legal analysis and 
reasoning 
     
Legal research      
Brief writing      
Persuading others      
Recognizing and 
resolving ethical 
dilemmas 
Thinking well on your 
feet 
 
       
     
Oral argument      
Self confidence in 
academic situations 
 
     
 
13. How often do you do each of the following? 
At least once a 
Never Only occasionally 
month 
  
At least once a 
week 
  
At least once a day 
Ask questions in class          
Volunteer answers in 
class 
Ask professors 
questions outside of 
class 
Study with a group of 
students 
Ask fellow students to 
explain course 
materials 
Feel a loss of 
confidence in class 
 
          
           
          
           
         
Experience depression          
Feel highly 
stressed/high anxiety 
Take narcotics or 
prescription drugs for 
non-medical reasons 
 
          
         
14. On average, how much time per week do you spend preparing for each 
of your courses this semester? 
 
   0-2 hours per week per class  
   3-5 hours per week per class  
   6-8 hours per week per class  
   9-11 hours per week per class  
   12 or more hours per week per class 
  








      
 
  
 
 
Experiences at BC Law 
 
15. About how many hours per week do you typically spend doing the 
following activities 
0/not involved 1-2 3-5 6-8 9-11 12+ 
Going out socially with 
non-law students 
Going out socially with 
other BC Law students 
            
           
Exercise            
Student organization- 
elected 
board/leadership 
position 
Student organization- 
general body 
 
            
 
           
Journal            
Research/teaching 
assistant 
Non-academic 
extracurriculars (ex. 
intramural sports, 
community service) 
Relaxing 
Spending time with 
family 
 
            
           
 
  
 
 
Experiences at BC Law 
16. If you were to compare men to women at BC Law, how would they 
compare on the following activities 
 
Men much more 
than women 
 
Men slightly more 
than women 
Men and women 
are probably about 
the same 
 
Women slightly 
more than men 
 
Women much 
more than men 
Asking questions in 
class 
Asking harder 
questions in class 
Volunteering answers 
in class 
Being called on 
involuntarily in class 
Asking the professor 
questions right after 
class (going down to 
the podium) 
          
          
          
          
         
Getting high grades          
Being more 
competitive 
Being more involved in 
student organizations 
(leadership positions) 
Going out socially with 
BC Law students 
 
          
           
         
Finding faculty mentors           
Please feel free to elaborate or comment on this topic here 
 
 
  
 
17. Do you notice a difference in the way your professors address men's 
versus women's comments/questions in class? 
 
   No  
   Yes  
If so, what differences do you notice? 
 
 
  
 
 
  
 
 
Experiences at BC Law 
18. How does the gender of the professor impact your level of comfort in 
doing the following 
 
Not comfortable at 
all with same 
gender professors 
Slightly 
uncomfortable with 
same gender 
professors 
 
Ambivalent 
Slightly more 
comfortable with 
same gender 
professors 
Much more 
comfortable with 
same gender 
professors 
Taking a particular 
class 
         
Volunteering in class          
Answering questions in 
class 
Asking questions 
outside of class 
Seeking non-class 
related advice outside 
of the classroom 
Asking for 
recommendations 
 
          
          
           
         
Please feel free to elaborate or comment on this topic 
 
 
  
 
19. Do you have a faculty mentor? (A professor whom you feel comfortable 
talking to about things other than the course curriculum) 
 
   Yes, I have one faculty mentor professor  
   Yes, I have several faculty mentors  
   No, I do not have any faculty mentors  
20. If you do have a faculty mentor, what gender is he/she? (If you have 
several mentors, pick the professor whom you are closest with) 
 
   My mentor is a female  
   My mentor is a male  
   I don't have a faculty mentor 
 
 
 
 
 
 
 
 
  
 
 
Experiences at BC Law 
21. Thinking of this same mentor, how did you establish that particular 
mentoring relationship? (Choose any/all that apply) 
 
Through clinic  
Worked with them on writing a paper  
Research/teaching assistant 
Through class participation 
In a small group setting 
Out of class interactions  
Other (please specify)   
22. If you have any additional thoughts on either general experience or 
gendered experience (what school is like for men v. women) at BCLS 
please feel free to comment. 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Appendix 2 
 
Table 1: Student Gender Representation 
Year Percentage of Men Percentage of Women 
2005 48.3% 51.7% 
2006 46.0% 54.0% 
2007 53.5% 46.5% 
2008 53.9% 46.1% 
2009 58.1% 41.9% 
2010 54.0% 46.0% 
2011 46.2% 53.8% 
2012 58.5% 41.5% 
 
 
Table 2: Mean First-Year GPA as Reported for the BC Law Writing Competition 
Year Mean GPA for Men Mean GPA for Women 
2008 3.30 3.37 
2009 3.34 3.30 
2010 3.38 3.28 
2011 3.32 3.33 
2012 3.36 3.29 
 
 
Table 3: Mean GPA Upon Graduation 
Year Mean GPA for Men Mean GPA for Women 
2005 3.315 3.24 
2006 3.297 3.324 
2007 3.304 3.297 
2008 3.277 3.33 
2009 3.293 3.285 
2010 3.286 3.349 
2011 3.3395 3.357 
2012 3.3097 3.339 
 
 
 
 
 
 
Table 4: Percentage of Academic Honors for Men and Women by Year 
 Class of 2005 Class of 2006 Class of 2007 Class of 2008 Class of 2009 Class of 2010 Class of 2011 Class of 2012 
 Men Women Men Women Men Women Men Women Men Women Men Women Men Women Men Women
Summa 40.0% 60.0% 40.0% 60.0% 40.0% 60.0% 80.0% 20.0% 66.7% 33.3% 60.0% 40.0% 16.7% 83.3% 66.7% 33.3% 
Magna 61.9% 38.1% 45.8% 54.2% 50.0% 50.0% 30.0% 70.0% 64.7% 35.3% 47.5% 52.5% 43.5% 56.5% 66.7% 33.3% 
Cum 56.7% 43.3% 44.8% 55.2% 57.6% 42.4% 42.6% 57.4% 50.0% 50.0% 50.0% 50.0% 61.8% 48.2% 54.3% 45.7% 
 
 
Table 5: Representation Ratios for Graduation Honors Amongst Men and Women 
 Class of 2005 Class of 2006 Class of 2007 Class of 2008 Class of 2009 Class of 2010 Class of 2011 Class of 2012 
 Men Women Men Women Men Women Men Women Men Women Men Women Men Women Men Women 
Magna 1.28 0.74 1.00 1.00 0.93 1.08 0.56 1.52 1.11 0.84 0.88 1.14 0.94 1.05 1.14 0.80 
Cum 1.17 0.84 0.97 1.03 1.08 0.91 0.79 1.25 0.86 1.19 0.93 1.09 1.34 0.90 0.93 1.10 
 
 
Table 6(a): General Journal Membership at BC Law 
Year Men Women 
2005-06 38 41 
2006-07 38 38 
2007-08 47 36 
2008-09 50 30 
2009-10 54 33 
2010-11 39 49 
2011-12 56 35 
 
 
Table 6(b): Executive Board Journal Membership at BC Law 
Year Men Women 
2005-06 10 15 
2006-07 12 13 
2007-08 13 11 
2008-09 16 7 
2009-10 12 12 
2010-11 17 10 
2011-12 18 12 
 
 
Table 7: Reasons for Attending Law School 
Reason Percentage of Men Percentage of Women 
Influence of Family 20.9% 28.2% 
Influence of Teacher or Friend 12.0% 11.9% 
Interest in Subject Matter 79.1% 83.6% 
Intellectual Stimulation 68.4% 56.5% 
Training 29.7% 31.6% 
Like to Argue/Debate 37.3% 30.5% 
Prestige of Profession 51.3% 44.1% 
Opportunity to be of Service to Society 41.1% 60.5% 
Desire for Independence 26.6% 20.9% 
Desire for Varied Work 26.6% 28.8% 
Go into Politics Later 25.9% 9.0% 
Go into Business Later 19.0% 7.9% 
Desire to Teach Law 5.7% 6.8% 
Go into Government Service 22.8% 25.4% 
Make a lot of Money 52.5% 29.4% 
Need Further Education to Get Job 23.4% 26.0% 
Could Not Think of Anything Better to Do 18.4% 18.6% 
 
 
 
Table 8: Satisfaction with Decision to Attend Law School 
Level of Satisfaction Percentage of Men Percentage of Women 
I definitely would not go to law school. 3.1% 2.8% 
I probably would not go to law school. 4.4% 6.8% 
I am not sure I would go to law school. 15.1% 11.9% 
I probably would go to law school. 34.0% 40.1% 
I definitely would go to law school. 43.4% 38.4% 
 
 
Table 9: Satisfaction with Boston College Law School 
Level of Satisfaction Percentage of Men Percentage of Women 
I definitely would not choose BC Law. 1.9% 3.4% 
I probably would not choose BC Law. 10.1% 9.7% 
I am not sure I would choose BC Law. 12.0% 18.8% 
I probably would choose BC Law. 31.6% 30.7% 
I definitely would choose BC Law. 44.3% 37.5% 
 
 
Table 10(a): Participation Frequency 
Type of Participation Frequency Percentage of Men 
Percentage of 
Women 
Never 14.7% 22.9% 
Only Occasionally 35.3% 44.0% 
At least Once a Month 19.2% 11.4% 
At Least Once a Week 23.7% 18.9% 
Ask Questions in Class 
At Least Once a Day  7.1% 2.9% 
Never 12.3% 18.4% 
Only Occasionally 36.1% 41.4% 
At least Once a Month 19.4% 14.4% 
At Least Once a Week 23.2% 20.7% 
Volunteer Answers in  
Class 
At Least Once a Day  9.0% 5.2% 
Never 10.3% 19.0% 
Only Occasionally 55.5% 51.7% 
At least Once a Month 23.2% 21.8% 
At Least Once a Week 11.0% 6.9% 
Ask Professors Questions 
Outside of Class 
At Least Once a Day 0.0% 0.6% 
 
 
 
 
 
 
 
 
 
 
 
Table 10(b): Participation Frequency 
Type of Participation  Gender of 
Respondent Never 
Only 
Occasionally 
At Least Once a 
Month 
At Least Once a 
Week 
At Least Once a 
Day 
Male 14.7% 35.3% 19.2% 23.7% 7.1% Ask Questions in Class 
Female 22.9% 44.0% 11.4% 18.9% 2.9% 
Male 12.3% 36.1% 19.4% 23.2% 9.0% Volunteer Answers in Class 
Female 18.4% 41.4% 14.4% 20.7% 5.2% 
Male 10.3% 55.5% 23.2% 11.0% 0.0% Ask Professors Questions 
Outside of Class Female 19.0% 51.7% 21.8% 6.9% 0.6% 
 
 
Table 11(a): Peer Support 
Type of Peer Support Frequency Percentage of Men 
Percentage of 
Women 
Never 33.8% 24.4% 
Only Occasionally 43.5% 54.5% 
At least Once a Month 15.6% 13.6% 
At Least Once a Week  7.1% 7.4% 
Study with a Group of 
Students  
At Least Once a Day  0.0% 0.0% 
Never 21.8% 10.3% 
Only Occasionally 39.1% 48.6% 
At least Once a Month 19.9% 27.4% 
At Least Once a Week  17.9% 13.1% 
Ask Fellow Students to 
Explain Course Materials 
At Least Once a Day  1.3% 0.6% 
 
 
 
 
 
 
 
 
 
 
 
 
Table 11(b): Peer Support 
Type of Peer Support Gender of Respondent Never 
Only 
Occasionally 
At Least Once 
a Month 
At Least Once 
a Week 
At Least Once 
a Day 
Male 33.8% 43.5% 15.6% 7.1% 0.0% Study with a Group of 
Students  Female 24.4% 54.5% 13.6% 7.4% 0.0% 
Male 21.8% 39.1% 19.9% 17.9% 1.3% Ask Fellow Students to 
Explain Course 
Materials Female 10.3% 48.6% 27.4% 13.1% 0.6% 
 
Table 12: BC Law Student Satisfaction with Academic Performance 
Satisfaction Percentage of Men Percentage of Women 
Very Disappointed 10.8% 14.7% 
Slightly Disappointed 32.9% 32.2% 
Ambivalent 13.9% 12.4% 
Slightly Satisfied 25.3% 29.4% 
Very Satisfied 17.1% 11.3% 
 
 
Table 13: Direct Self-confidence Assessment 
Agreement Percentage of Men Percentage of Women 
Strongly Disagree 40.3% 32.4% 
Slightly Disagree 22.0% 20.5% 
Ambivalent 8.8% 9.7% 
Slightly Agree 25.8% 29.0% 
Strongly Agree 3.1% 8.5% 
 
 
Table 14(a): Indirect Self-confidence Assessment 
Skill  Relative Ability Men Women 
Below Classmates 7.7% 10.2% 
Same as Classmates 51.3% 62.5% 
Legal Analysis and 
Reasoning 
Better than Classmates 41.0% 27.3% 
Below Classmates 14.2% 15.3% 
Same as Classmates 52.3% 63.1% 
Legal Research  
Better than Classmates 33.5% 21.6% 
Below Classmates 27.1% 19.4% 
Same as Classmates 42.6% 54.9% 
Brief Writing 
Better than Classmates 30.3% 25.7% 
Below Classmates 8.4% 14.2% 
Same as Classmates 58.1% 59.1% 
Persuading Others 
Better than Classmates 33.5% 26.7% 
Below Classmates 5.8% 4.5% 
Same as Classmates 57.8% 68.2% 
Recognizing and 
Resolving Ethical 
Dilemmas Better than Classmates 36.4% 27.3% 
Below Classmates 13.5% 24.6% 
Same as Classmates 48.4% 44.0% 
Thinking Well on Your 
Feet 
Better than Classmates 38.1% 31.4% 
Below Classmates 21.9% 25.6% 
Same as Classmates 43.9% 47.7% 
Oral Argument 
Better than Classmates 34.2% 26.7% 
Below Classmates 17.4% 24.7% 
Same as Classmates 49.7% 50.0% 
Self-Confidence in 
Academic Situations 
Better than Classmates 32.9% 25.3% 
 
 
 
Table 14(b): Indirect Self-confidence Assessment 
Skill Gender of Respondent 
Below 
Classmates 
Same as 
Classmates 
Better than 
Classmates 
Male 7.7% 51.3% 41.0% Legal Analysis and 
Reasoning Female 10.2% 62.5% 27.3% 
Male 14.2% 52.3% 33.5% Legal Research  
Female 15.3% 63.1% 21.6% 
Male 27.1% 42.6% 30.3% Brief Writing 
Female 19.4% 54.9% 25.7% 
Male 8.4% 58.1% 33.5% Persuading Others 
Female 14.2% 59.1% 26.7% 
Male 5.8% 57.8% 36.4% Recognizing and 
Resolving Ethical 
Dilemmas Female 4.5% 68.2% 27.3% 
Male 13.5% 48.4% 38.1% Thinking Well on Your 
Feet Female 24.6% 44.0% 31.4% 
Male 21.9% 43.9% 34.2% Oral Argument 
Female 25.6% 47.7% 26.7% 
Male 17.4% 49.7% 32.9% Self-Confidence in 
Academic Situations Female 24.7% 50.0% 25.3% 
 
 
Table 15(a): Student Experiences 
Experience Frequency Percentage of Men 
Percentage of 
Women 
Never 27.1% 9.7% 
Only Occasionally 32.9% 44.6% 
At least once a month 23.2% 27.4% 
At least once a week  12.9% 14.3% 
Feel a Loss of 
Confidence in Class 
At least once a day  3.9% 4.0% 
Never 38.7% 31.3% 
Only Occasionally 37.4% 38.6% 
At least once a month 11.6% 14.2% 
At least once a week  9.7% 11.9% 
Experience Depression 
At least once a day  2.6% 4.0% 
Never 13.1% 4.0% 
Only Occasionally 30.1% 23.6% 
At least once a month 22.2% 34.5% 
At least once a week  28.1% 27.0% 
Feel High Stress or 
Anxiety 
At least once a day  6.5% 10.9% 
Never 85.0% 86.8% 
Only Occasionally 7.8% 6.9% 
At least once a month 3.3% 2.9% 
At least once a week  2.6% 2.3% 
Take Narcotics or 
Prescription Drugs for 
Non-Medical Reasons  
At least once a day  1.3% 1.1% 
 
 
 
 
 
 
 
 
 
 
Table 15(b): Student Experiences 
Experience Gender of Respondent Never 
Only 
Occasionally 
At Least Once a 
Month 
At Least Once a 
Week 
At Least Once a 
Day 
Male 27.1% 32.9% 23.2% 12.9% 3.9% Feel a Loss of Confidence in 
Class Female 9.7% 44.6% 27.4% 14.3% 4.0% 
Male 38.7% 37.4% 11.6% 9.7% 2.6% Experience Depression  
Female 31.3% 38.6% 14.2% 11.9% 4.0% 
Male 13.1% 30.1% 22.2% 28.1% 6.5% Feel High Stress or Anxiety 
Female 4.0% 23.6% 34.5% 27.0% 10.9% 
Male 85.0% 7.8% 3.3% 2.6% 1.3% Take Narcotics or Prescription 
Drugs for Non-Medical Reasons Female 86.8% 6.9% 2.9% 2.3% 1.1% 
 
 
Table 16: Perceived Gender Differences 
Activity Gender of Respondent 
Men and Women 
are Equal 
Men more so 
than Women 
Women more 
so than Men 
Male 69.3% 23.5% 7.89% Asking Questions in Class 
Female 56.7% 35.1% 8.2% 
Male 77.0% 14.5% 8.6% Asking Harder Questions 
in Class Female 77.1% 18.8% 4.1% 
Male 64.5% 25.0% 10.5% Volunteering Answers in 
Class Female 54.4% 37.9% 7.7% 
Male 92.8% 4.6% 2.6% Being Called on 
Involuntarily in Class Female 85.7% 8.9% 5.4% 
Male 52.3% 28.1% 19.6% Asking the Professor 
Questions Immediately 
After Class  Female 50.3% 43.9% 5.8% 
Male 69.3% 5.3% 25.3% Getting Higher Grades 
Female 83.9% 8.3% 7.7% 
Male 64.9% 16.6% 18.5% Being more Competitive 
Female 57.9% 32.7% 9.4% 
Male 58.0% 6.7% 35.3% Being more Involved in 
Student Organization 
Leadership Positions Female 50.9% 11.7% 37.4% 
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